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The aim of our investigation was to establish various reasons as to when and why
people code-switch, and to see if our findings were in line with sociolinguistic theory. As
researchers we had developed a keen interest in code-switching, due to the fact that the
multicultural nature of the United Kingdom has led to code-switching becoming a daily

phenomenon in a variety of contexts.

While extensive research has been conducted into code-switching, a substantial
proportion of this has been using a domain-analysis approach. Chaudhry, Khan and
Mahay’s (2010) research was similar to ours in that they constructed linguistic profiles
of multilingual families in Manchester, yet they investigated domain-based reasons for
switching between the English, Punjabi and Urdu languages. They concluded that one
reason for switching was the level of prestigiousness - Urdu was considered more
prestigious than the others languages, and so was to be used in more formal situations.
While we consider domain analysis in sociolinguistic research to be useful to discover
why people code-switch in the community, we wanted to focus on why multilingual
families code-switch when conversing with each other (even when the majority of such
family members are fluent in both languages), hence why our research design was

slightly different.

Instead of generating a universal perspective on code-switching, we focused on code-
switching between bilingual speakers of Punjabi and English, using English-Punjabi
speakers in the Clarksfield area as our participants. After conducting an ethnic analysis
of Oldham (see page three of our fieldwork plan), we discovered that Clarksfield was
relatively evenly populated in terms of Pakistani and White ethnic individuals, while
other areas of Oldham (such as Saddleworth and West Wood) were each fairly

dominated by one ethnicity. It was for this reason, as well as the practicality of access to



Oldham from the university that Clarksfield was the most suitable area in which to

conduct our research.

Our study was an ethnographic participant observation which consisted of recording
and analysing the spontaneous speech of bilingual English-Punjabi families. As one of
our group members was from Oldham, we used the ‘friend of a friend’ sampling
technique to our advantage. This technique was devised by Lesley Milroy, who
described it as a useful method of observation of language ‘in its social context as it is
used in everyday situations’ (Milroy 1980, in Jones 1998:48). Our investigation was
consequently conducted in apparent time - studying families as whole groups allowed
for our participants to be different in terms of age, gender etc. We were also able to
record utterances produced by participants of different levels of competency in both
English and Punjabi. Variation was vital to our research, as it would potentially allow for

an extensive number of reasons for code-switching to be discovered.

Through asking participants to complete a language proficiency questionnaire, we

discovered the following information about our participants:



Transcript One

Participant | Age Fluency Gender | Daily Language Interaction
A 55 | English: None Female | Housewife - Interacts only
Punjabi: Fluent with Punjabi speaking
individuals
B 48 | English: Basic understanding | Female | Housewife - Interacts with
and speaking ability Punjabispeaking friends
Punjabi: Fluent but children speak English
C 21 | English: Fluent Female | University Undergraduate-
Punjabi: Basic understanding Interacts predominantly
and speaking ability with English speaking
individuals
D < English: Fluent Female | Preschool - Interacts
Punjabi: Basic understanding predominantly with
and speaking ability English speaking
individuals
E 52 | English: Fluent Male Restaurant Manager -
Punjabi: Fluent Interacts with both fairly
evenly

Transcript Two

Participant | Age Fluency Gender | Daily Language Interaction
A 42 | English: Basic understanding | Female | Housewife - Interacts with
and speaking ability Punjabispeaking friends
Punjabi: Fluent but children speak English
B 27 | English: Fluent Male Solicitor - Interacts with
Punjabi: Fluent both fairly evenly
C 19 | English: Fluent Female | College student- Interacts
Punjabi: Basic understanding predominantly with
and speaking ability English speaking
individuals
D 13 | English: Fluent Male School - Interacts
Punjabi: Basic understanding predominantly with
and speaking ability English speaking
individuals
E 21 | English: Fluent Female | Fromthe Bradford Region
Punjabi: Fluent - Interacts predominantly
with Punjabi speakers but
isalso fluent in English via
education

Although we initially recorded conversations held by five different families, we selected

two recordings with a commendable number of instances of code-switching to be

analysed. Between one minute thirty seconds and two minutes of each conversation




were transcribed - sections of which showed a variety of instances of code-switching.
Although two of our researchers could speak a small amount of Punjabi themselves, a
fluent speaker was enlisted to help with the translation of Punjabi utterances in order to

make sure that the transcript was as accurate as possible.

We considered ethical issues and conduct throughout our investigative procedure. After
being approached and having their conversations recorded, participants were fully
debriefed about the nature and purpose of the experiment, and were made fully aware
of their right to withdraw. Although participants were initially conscious of their
recordings being used for a linguistics project, they were not fully briefed - we thought
that this would potentially lead them to alter their conversations to fit our research
aims, taking away the ‘reality’ from our findings. While we were conscious of the fact
that some of our participants may have withdrawn from the study (as they were not
initially fully briefed) this did not happen, and so there was no need in reverting to our
back-up plan (see page five of our fieldwork plan). In order to protect their privacy, the

names of participants were alphabetised instead.

The main principles of our methodology were kept the same as outlined in our
fieldwork plan. We did, however, experience a few delays when it came to writing up
the report due to one group-member’s family circumstances, but were beneficial in
having planned to finish the write-up a week before the hand-in date. We therefore had
enough time to be flexible, and still managed to have everything completed in advance

of the deadline.

The accuracy of our analysis was increased through the additional element of our
methodology. This involved an informal questionnaire that we prepared earlier which

allowed participants to respond to range of questions to develop on our findings (See



appendix One). We found this to be somewhat problematic as we could not follow up all
participants. We arranged a slot suitable to participants willing to meet. Contacting the
participants again seemed relatively easy due to the advantage of the friends of friend’s
technique. This allowed us to be more satisfied with our reasoning for code-switching.
Thankfully, due to the use of the ‘friends of a friend’ technique, we were easily able to

contact our participants.

The combination of further interviews asking participants for their personal views of
the Punjabi and English languages and why they code-switch between them, as well as
our recordings, transcripts and background research, we were able to accurately
identify why participants used a particular language on particular instances. From the
analysis of two transcripts we found the following factors to be the most prevalent for
influencing code-switching - the dominancy of a language, speaker and hearer
exclusion, speaker fluency (semi-lingualism), aids to deliver expression and meaning,
the need to make words ‘sound’ a particular way via accents, and the analysis of hearer
fluency. A graph below represents the percentage of each type of reasoning within each

transcript.



A Graph To Show Reasons For Code Switching Instances In Transcript One
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A Graph To Show Reasons For Code Switching Instances In Transcript Two




Language Dominance

Heredia (1998) stated that the language used more frequently is an influential feature
causing a switch from one language to another. A correlation can be formed between
the increase of the language used most dominantly and a decline of instances of code
switching. Therefore when speaking the language of communication which statistically
is used less often, an increase in occurrences of code switching is witnessed. Empirical
research has supported Heredia’s observation. The core phenomenon is that the
individual’s first language has little influence on code switching but the more active,
hence dominant language is relevant instead. Language dominance as represented in

the graph above was the major reasoning for code switching.

In transcript one line seventeen ‘C’ code switches when the context requires her to
explain in the Punjabi language. ‘C’ evidently fails to meet the demand of ‘A’ whom has
very limited knowledge and understanding of English as the utterance consists of 50%
English vocabulary, code switching after every single attempted Punjabi word. This can
be explained via Heredia’s explanation, where ‘C’ verified that although Punjabi is her
first language she obtained her formal education in English and so many of her
everyday interaction involved English which has now become her dominant language,
an example of subtractive bilingualism. As a result the concepts in the English language
are more accessible for ‘C’ which explains the outstanding percentage of code switching
in a single utterance. A further interview revealed that ‘C’ agrees with the concept that
English has now become the dominant language and she believes this to have influenced

her utterance on this particular occasion.

In the same transcript line thirty seven there is evidence of language dominance

whereby ‘C’ is spoken to indirectly by her father ‘E’ in Punjabi. Here she has the option



of continuing the conversation in Punjabi or code switching to English as ‘E’ is fluent in
both languages. Her response ‘Dad don’t compare’ shows her preference for using
English as a form of communication as this is dominant and which she believes she is
comfortable with. In order to increase the validity of our explanations we aimed to rule
out any other possible influences for ‘C’ to have code switched. We acknowledged ‘C’s
reply may have been as a result of an aim to exclude the other participants due to the
topical context; ‘C’ utterance pragmatically implies she would like the topic to not be
discussed further. Crystal (1987) identified that being bilingual instantly creates the
advantage of excluding an individual whom cannot speak either one of the languages.
Speaking in a different language that another cannot speak entails the particular
individual cannot contribute nor understand. ‘C’ confirmed that she chose to speak in
English as a mixture of both deeming this to be the language in which she felt most
confident in speaking, when given the option ‘C’ prefers to use her dominant language

and to limit the conversation as a form of exclusion.

Furthermore, the choice of transcript two is largely dependent on a specific participant
‘E’ who is from Bradford Three region. This area is largely home to Pakistani individuals
with Punjabi being an extremely dominant language. ‘E’ in both lines thirteen and
twenty four speaks Punjabi with one instance of code switching. Although speaking to
what she recognises as fluent and dominant English speakers, she still chooses to speak
in Punjabi. This choice of language varies from that of Clarksfield individuals of her
generation whom when given the option speak in English. This shows the type of area

an individual is bought up in affects the reasoning for code switching.



Semi-lingualism

The term semi-lingualism was a term first coined by Hansegard in 1986 (Baker, 2011).
Hansegard believed this was the notion describing the deficit in any two particular

languages and that they almost speak both languages. With the nature of why the term
was eventually coined (low achieving Swedish bilinguals) the term has been associated

with a negative connotation and has earned an alternative label ‘limited bilingualism’.

It is evident in transcript one line twelve where ‘C’ states “five ninety nine’ within what
she aims to deliver a Punjabi sentence. In a further interview when questioned ‘C’ stated
this was as a result of her limited knowledge of numbers in Punjabi. We researched this
further and found that the system in English has an evident relationship between
numbers for example the basic number count until the number nine is repeated along
the continuum e.g. twenty one, twenty two etc. In Punjabi no number has a relationship
nor is repeated for example ‘iki, bai’. This would therefore make the process of recalling

numbers in Punjabi extremely difficult.

In transcript two (see appendix three) line thirty one there is evidence to suggest semi-
lingualism is a cause of code switching on this particular instance. When asked to
describe a particular noun ‘pumpkin’ in Punjabi ‘D’ begins his utterance in the desired
language but fails and uses an English adjective “orange” and the noun he wishes to
describe. Hansegard proposed that a limited vocabulary in a particular language is a
signifier of semi-lingualism (Chin, 2007). ‘A’, the mother of ‘D’, explained that ‘D’ was
unable to sufficiently describe a Pumpkin due to its relevance culturally. She explained
pumpkins to generally not be a “popular” vegetable in originating Punjabi countries
such as India and Pakistan, Furthermore ‘A’ states stereotypically a male is limited on

‘food’ vocabulary compared to women and that the age of sixteen implies he is more
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likely to not have come into contact with such a word living in the UK. The limited usage
of the word has therefore capped ‘D’s vocabulary and thus regarded as a semi-

lingualism.

Expression and Meaning

Crystal (1987) believes another reason for a bilingual to code-switch is the notion that a
speaker may not be able to express him/herself in one language so switches to the other
to compensate for the deficiency. At this semantic level one is able to express
themselves successfully through the process of code switching to the language believed

to fulfil proficiency (Chin, 2007).

An example of an aim to switch languages due to the belief of attaining meaning is that
of line thirty one transcript one. Here speaker ‘C’ classes herself as speaker of Punjabi
and English code switches to Arabic. During this intercultural communication the word
‘Inshallah’ is used of which is recognised as a connotative meaning with special
significance due to its Holy nature and relevance to the language of the Quran. Morgan
(1999) further states this expression to be widely employed on the basis of the future
which is a conditioned very early in childhood. Therefore with the topic relating to the
future ‘C’ naturally switches language as the word denotes a special meaning which any

other language would lack.

Furthermore in transcript one D states ‘taya’. In translation this stands for an uncle, a
specified one, the uncle whom is the eldest of all uncles which is believed to have
extensive respect at his own right. In Punjabi a general norm is that a person is never
referred to by the name on the condition if they are older in age. If so, the person is
referred to by their relation to signify respect. Though the age of the participant seems

to suggest she is not able to yet understand her usage of this term it is taught as part of
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her language to fulfil this cultural norm. As English is culturally diverse from that of
Punjabi such norms are not appreciated, and not to be of compulsory nature. Therefore

if said in English the value and cultural belief would not be fixated to the term.

Furthermore, in transcript two line eight C states ‘eh digpya’ which means ‘it fell’. ‘A’
stated when anyone drops something, causing it to break or spill, and report the event
tearfully our parents would prompt us not to say “i dropped it”. This places the blame
on the child who is already upset. ‘C’ stated that on this particular occasion it could have
just as easily have said “it fell”, but using the Punjabi gave it extra shade of meaning, the
knowledge that our parents did not blame us for the accident. This extra shade of
meaning when using Punjabi is seen in transcript one line fourty eight whereby E states
“tatta tatta”. Danger is portrayed phonologically, and the term is coined specifically for
children. Likewise an interesting example is that of the English child directed speech
‘Night Night’, ‘E’ stated that is said in Punjabi this has no relevance and is unheard of.
The sarcastic meaning is also represented and associated with specific languages as
each language has its own form of humour and sarcasm. In transcript two line fourty
three D states ‘soo000’ this word again has no relevance and is neither heard of in

Punjabi.

Addition of accent and phonemes

Berthold et al (1997) stated that when bilinguals converse, they believe they are code-
switching, yet they are using phonological interference to recompense for the
insufficiency. Phonological interference is combined with interference at a lexical level,
by loaning words from a language and converting them to phonologically resemble

another language.
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Within both transcripts, there was strong evidence to suggest a stereotypical Punjabi
accent is used and deemed to be a Punjabi word. In transcript two line three ‘C’ states
‘fry paan’, an English noun changed from /ae/ to /a:/. Berthold (1997) stated stress is a
common phonological interference. The addition of phonemes that represent the affix
system of Punjabi are used in combination with English nouns again with an intonation
different to that of English to transform the word into what is believed a Punjabi word
(Cook, 1991/65). This is evident in transcript two line nine ‘carpeteh’, line nineteen

‘schoolu’ line twenty five ‘exama’.

In line twenty nine ‘B’ states ‘next time’, the word time has an accent placed upon it at
the sound of ‘t". The Punjabi tongue does not have a letter sounding the same way the
pronunciation of ‘t’ in English. In Punjabi dialect many consonants are retroflex this is
evident in letters such as /t, d, s, z, 1 and r/ (Collins, undated). In the Punjabi dialect
when saying the letter‘t’ the tongue is rolled with the tip of the lower tongue touching
the back of the teeth giving a more distinct sound as opposed to English which uses the
upper front of the tongue. The use of this accent gives the illusion that one is speaking
Punjabi and creates the belief that it is in fact Punjabi that they are speaking. Speech
sound manipulation as illustrated above influence the combination of both the

languages (Berthold 1997).

Level of understanding of hearer

Crystal (1987) stated that speakers evaluate the level of understanding that their

listener has of a specific language. They assess whether or not they are required to code

switch to be understood.
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In transcript one line twenty six ‘D’ has been ignored on many occasions by ‘C’ asking
her ‘what’s this’ and so she states ‘ama eh ki ah’ which translated means the same. ‘D,
although being of only four years of age, code-switches as she is aware of the language
proficiency of each individual based on experience. This process is demonstrated in a
vice versa method as in transcript one when ‘B’ speaks to ‘D’ she uses ‘pieces join’
English vocabulary as ‘D’s vocabulary is limited ‘B’ knows she will not understand
otherwise. With reference to the previous section regarding language dominance and
numerical recall in line fourty two transcript two ‘B’ acknowledges that numbers are a

difficult system to remember in Punjabi and therefore attempts to say it in English.

This is suggestive evidence to prove the phenomenon proposed by Heredia (1998).
Recent developments in psycholinguistic research has found code-switching to be a
natural product of the interaction of the bilinguals two languages. Evidence portrays
bilinguals to have organised each language in separate and distinct mental dictionaries
(Heredia undated). Fishman found such languages to be home to an organised
“functionally complementary sphere”. Inside this sphere a “mental switch mechanism”
determines which of the bilinguals two mental dictionaries are “on” or “off” during the
course of language comprehension which is determined by the selection of the language

most appropriate (Chin 2007).

Conclusion

Our initial hypothesis regarding that a noticeable correlation will be witnessed between
the younger the age and the higher the instance of code switching based on (Auer,1999)
was proven. Participants such as ‘C’ and ‘D’ in transcript one and ‘C’, ‘d’, ‘E’, in transcript
two code switched more than participants of an older age, though age alone did not

seem to be an outstanding factor for one to code switch. From the transcripts it is
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evident that situational factors were more likely responsible for the cause of code
switching and the reasons identified were not age specific. All ages were acknowledged
to have used code switching for each reason. It seems not that there are differences with
regards to demographics e.g. age gender for one to code switch. A summary to suggest
why one code switches which incorporates all the above reasons is that an individual
generally aims to compensate for a deficiency whether that be in their knowledge of the
language, others knowledge, or in the languages itself. The topic of code switching is
proven to be a relatively insightful one, of which through the use of scholarly literature
we have been able to further our knowledge into this field and appreciate its

complexity.
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Appendix One

Interview Questions

LY
L]

Participant: E Transcript: 1

1) Inline fourty eight you use the term ‘tatta tatta’ why do you feel to code switch on
this particular instance?

Tho Cound of it makeC gov geol like irs dongems, we donot U@
it A aduld J/;AJ'# cultdan

2) Please repeat this ‘ I would like to watch a cartoon’ and ‘aaj me cartoon daikna
chanda’

Doeticipent whon fowlng ILmebx pvone (k topgue gems mee colled
bl end Hp of tpAGAR  tOvaol baotke o e &ell

Ergligh prcafe— n;nj;wc o LG ‘fpoqr '[y\m’\f os Mo m.-'\&‘u»@v

3) Did you receive any education in the English Language?

haee ot a yovag oge 510 avg Oglith | €no [ JLaat"of

ex,uan?flC(' Aof reabey oducodfion .

4) What do you believe the most common reason for yourself to code switch to be?

I\J\ta Kid$ (car (peak funiedi fowell fo 1+ eowdd te yﬂc./ﬁleﬁ

< 3
10 [petle  (MCE I'JLLI\L/‘(U’OII L n_ﬁ—:’l wind  vnde gFenel

e
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Interview Questions

4
L}

Participant: E Transcript: 2

1) What do language do you generally interact in on a day to day basis?

Gengrally ot hsme [ wsuld  spealt b ny A o Dl A
T T
Pdn g lp; 2100, G VA VA awllicAd o the hauwse |

EY'\\’,)L,T!V\ cLu’(/\chc/x e aho ['m with.

syt Speple in

2) How would you describe your neighbourhood and the daily language used?

Mu] nuf]mbc-u\ wedd  (pealt \a ﬂwlmbi bk 1f Spealling tv
u}émfju pesple e iy children [ wswld  conibehh b [.mj b

3) How would you describe the number system in Punjabi?

| den't  Hunlk  fthere 08 a  gune b (nle fhe Aumbets wibh b
ey wied for them o thar cuesm't seem b
wndutrandald ¢ LiakK .

Lol G ¢

4) What language do you feel comfortable in speaking in?

Prsborblu el vy L‘(‘,w\,‘h{k(\lnu in_bith Gnglth and r*'im)ulof byl
2 A \.Zwmum Poniali il eldurd  molinly,
s B i J 5

5) Do you see noticeable difference in the use of code switching between residents of
Clarksfield and Bradford?

\ H\,(f\u ﬂ\(f( i3 [Cf/ Code ~sujtdring
b be more FHiuat n (‘uﬁ} abi (»r\‘A
S (engboge  9iademonanti, .

/ J 4 U

n El';'(c( [\;"d aJ p-esply reem
f 1

?C‘W'CL‘L[JI fad © peal
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Interview Questions

e
]

Participant: A Transcript: 2

1) What language do you choose to say numbers in?

aligh  Gocounpe e Cyckm( e €y ond (cid¢ lencw rvutj

Boglich, [P 1w JPeadcng 4O ﬂw_»,yru; Oy (peaking i dyuiduade

LSouy it sa Punpeibs
7 L4 J

2) Inline thirty one your son aims to describe a fruit in Punjabi but fails and states
‘Orange pumpkin’ why do you feel he code switched on this particular instance?

pum;'oki'\ ot not fQCL,uJ\j fcnewq] ADLE commen u‘@é)&fﬁbw ad hes a

Loy 10 AL doent Ence pifchon /efm.‘/\(“los..f.

3) Inline 8 your daughter states ‘eh digpya’ why do you believe this is?

e 'ue apaoraliy mocde lem gany P N ey Wwere gyo-Ng
7 T g 7 (74 7

L¥s o ,m'./mg(n/ ,n'vr&vr(’

4) Did you receive any education in the English Language?

No-nong  ahed jkrew ¢ 9e.«0/¢£ka bl ccum e of n ol icly.

5) What do you believe the most common reason for yourself to code switch to be?

ru_{)eAA{.J who yim T'CLLK{./‘KJD e | cwitri A(‘[G(({Aﬂr{:(,].

[i
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Interview Questions

Participant: C Transcript: 1
1) How would you describe the number system in Punjabi?

Neores pno Gknk J\mf Loduvidaad nuwp@f'

2) We noticed in line twelve you stated ‘ki hoya bachi ah five ninety nine da si’ why do
you believe you used English to communicate numbers?

{ m\)&j cncwd o Ao count P o 20 mMmaxipin bidt 0
Nen “| iwond ger Souyir 1o Pm,:x/.mb. Juat nolpc e udargend
 owgro elie oA to Sog 14,

= ) < J

3) Inline seventeen you say ‘ai jigsaw hei pieces / join karida’, why do you believe you
code switched on this particular instance?

| nepd o ccinpol end ﬂuj Sfpenle Englign Qaoids uhodt | Aerd
to S@eate 1 1 b it ond Liknon 1 meore confdenfly

4) Inline thirty seven you stated ‘dad no don’t compare’why do you believe you code
switched on this particular instance?

Qrﬁu) L Aidnt went v C‘of;,mc Pur\dub\ heceune s zcael if
L )uaf (peci &\81,:11,\ ond  adfe auam ond  awnh ¢ wowland
hove yndeChoand

5) Inline fourty eight E states ‘tatta tatta’ why do you believe he did not simply
continue the sentence in English and state ‘hot hot’

thadi phak we e o daidvye, W 1o English o Lexy
/N’c-'-)h'f ani}hf" Doty nover bood of cnd A0 UiR ‘“".7"()"
14
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Interview Questions
a

Participant: C Transcript: 2

1) Inline 8 you state ‘eh digpya’ why do you feel to code switch on this particular
instance?

The  cnpesativn  pngisted cf vag»:/u ond f"wlj.c.«b; g;eab(‘w
!Yu‘hc.(?q‘\h S0 l:LeM (w{n,h\ux o e ﬂ,u\jo\h fst Hnj

nJonct oo L\/t/‘:\lut\} n e Can viha by svded  howvt Ol iid. &0,

2) What language do you feel comfortable in speaking?

(,:f\o/.hsk U iny Mottha oot FNLL [yt i is the (MJ_\C,\MJ-{
[ Leol nassk Yaapdent i Spealing

3) Do you believe you code switch often?
NS Jupending on  trh  content. I (dontt Wnony o cetain
wrd  n (’un}‘ ki | ouwpwdd  Gubabite b fsr an &"‘7“" s
nard  ja-stepdt- :

4) What do you believe the most common cause for code switch you see in
conversation?

Probably |4 JSomeent  aegn't Unsw tha  albrnekive  uirol

S - 3
feron o iE n Ponjeb el Eng\ilih werdld ore  plhc
T 1 T ” ) T )
Wi o e doot' oy Cey <’
U
—_—
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Appendix Two

The identified reasoning for code-switching have been identified and determined by our research findings and analysis of relevant
literature
|:| Language dominance |:| Semi-lingualism - Expression and Meaning |:| Level of understanding/speaking

Transcript One:

Punjabi Transcript English Translated Transcript

1) A: tu maraikaar ondi ni meh kya meh challi ja 1) A: youdon’t come to my house | thought I'd come
2) B: Nah kasme kaddiidder / kaadi udder 2) B: no honestly sometimes here / sometimes there
3) A / tu chup oh tu aveh ida 3) A / you be quiet you
4) kehniyai (laughs) 4) just say that (laughs)

5) C: Iook Lybah, this is what your sister Serish 5) C: look Lybah, this is what your sister Serish

6) bought you, do you like it? Is it nice? 6) bought you, do you like it? Is it nice?

7) D: yeahits nice is it for me? 7) D: vyeahits niceis it for me?

8) C: yeah don’t make a mess though sit over there 8) C: vyeah don’t make a mess though sit over ther

9) Ok 9) Ok

10) D: ok 10) D: ok

11) A: tanu kyo lore si inu kahreednai di 11) A: what was the need in purchasing that

12) C: ki hoya bachi ah five ninety nine da si 12) C: whats up shes a child it’s only five ninety nine
13) A: tanushownk ah pesai zaya karnai da 13) A: you have an aim to waste money

14) C: meikida zaya kardi ah / pesai 14) C: how do | waste / money

15) D: / what is this for 15) D: / what is this for

16) A: kijaroorat ah 16) A: whats the need

17) C: aijigsaw hei pieces / join karida 17) C: its ajigsaw the pieces / needed to be joined

18) D: / tell me whats this for 18) D: / tell me whats this for
19) A: ki 19) A: ki

20) C: ami tusi explain karo oh menu samaj deh ni 20) C: mum you explain they don’t understand me

21) B: meh sowndi nay fir das ki kehni ai 21) B: iwasn’t listening tell me again what to say

22) C: bas ik game heito eh jigsaw de pieces join 22) C: itsjust a game a jigsaw the pieces need to be
23 Kardo 23 Joined

24 ik kalona eh udai tukrai katai karnai ain 24 its a game the pieces need to be joined

N
Ul
N
Ul

teek ah / fir vi koi jaroorat nih allright / again there is no need
/ ama eh ki ah?

/ bas pieces join karni ha

N
(¢)]
N
(¢))]

/ mum whats this?
/ just need to join the pieces

N
o0
N
o0

Have your sat your exam yet? Have you sat your exam yet?

N
o)
N
o)

no not yet but soon non not yet but soon

w
o
w
o

it best be good im telling you it best be good im telling you

inshallah kis da
idai imtiaan ageh ha

w
=
w
=

if god wills

w
N
w
N

if god wills for what

w
w
w
w

her exams have arrived

w
N
w
N

acha / imtian ok / exams

w
ul
w
ul

/ acha pir merai mundai de ageh hona / ok so my sons have arrived also

w
a
w
a

acha pir meri beti naal moqgabla hai ok so my daughter has competition

w
~N
w
~N

dad no don’t / compare dad no don’t / compare

w
0
w
0

/ mazaaq karnain / hes joking

w
)
w
)

tusi mogabla kardai ha / merai mundai naal you are completing then / with my son

N
o
N
o

/ mazaaq karnain / hes joking

I
=
I
=

what you playing what you playing

I
N
I
N

jigsaws jigsaws

N
w
N
w

do you like the game
yeah you want to play -

do you like the game
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yeah you want to play uncle




Appendix Three

The identified reasoning for code-switching have been identified and determined by our research findings and analysis of relevant

|:| Language dominance

literature

I:I Semi-lingualism

- Expression and Meaning

|:| Level of understanding/speaking

Transcript Two:

Punjabi Transcript

> w2

0

09

N®WOZO0O0P>002020

0 00 WKW WO®WONWSNSNNSSNSNSNSNNSNSNSNOOODOODONONDUW WU U WU GU U WA DDD DN
Ny sLliNP,P oYU REUNEPLLXINSUERNELO XN EWUNERP LN

moMmMEPPZTZOoOMBEoOM0@EOM0OMN®O0O P>

~

2R\ N-

tu marai kaar ondi ni meh kya meh challi ja
Nah kasme kaddi idder / kaadi udder
/ tu chup oh tu aveh ida
kehniyai (laughs)
|ook Lybah, this is what your sister Serish
bought you, do you like it? Is it nice?
yeah its nice is it for me?
yeah don’t make a mess though sit over there
Ok
ok
tanu kyo lore siinu kahreednai di
ki hoya bachi ah five ninety nine da si
tanu shownk ah pesai zaya karnai da
mei kida zaya kardi ah / pesai
/ what is this for
ki jaroorat ah
ai jigsaw hei pieces / join karida
/ tell me whats this for
ki
ami tusi explain karo oh menu samaj deh ni
meh sowndi nay fir das ki kehni ai
bas ik game hei to eh jigsaw de pieces join
Kardo
ik kalona eh udai tukrai katai karnai ain
teek ah / fir vi koi jaroorat nih
/ ama eh ki ah?
/ bas pieces join karni ha
Have your sat your exam yet?
no not yet but soon
it best be good im telling you
inshallah
inshallah kis da
idai imtiaan ageh ha
acha / imtian
/ acha pir merai mundai de ageh hona
acha pir meri beti naal moqgabla hai
dad no don’t / compare
/ mazaaq karnain
tusi mogabla kardai ha / merai mundai naal
/ mazaaq karnain
what you playing
jigsaws
do you like the game
veah van want ta nlay A

English Translated Transcript

> 22

0

09

N@WOZOOPPO02>0R0

0 00 WKW OWOOWONWSNS-NSNSNSNSNNSNSNSNOOOOONDO NN U UGB WU WU U UGS DD DN
Ny sLUiNRPOoLLXXN U REUNEPLLXINUERNESLOXRXRN AUV NEPOL NG

momMUP®OoMEoOM@EOoM0OMNT®O0 P>

~

oo\ nN.

you don’t come to my house | thought I'd come
no honestly sometimes here / sometimes there
/ you be quiet you
just say that (laughs)
look Lybah, this is what your sister Serish
bought you, do you like it? Is it nice?
yeah its nice is it for me?
yeah don’t make a mess though sit over ther
Ok
ok
what was the need in purchasing that
whats up shes a child it’s only five ninety nine
you have an aim to waste money
how do | waste / money
/ what is this for
whats the need
its a jigsaw the pieces / needed to be joined
/ tell me whats this for
ki
mum you explain they don’t understand me
i wasn’t listening tell me again what to say
its just a game a jigsaw the pieces need to be
Joined
its a game the pieces need to be joined
allright / again there is no need
/ mum whats this?
/ just need to join the pieces
Have you sat your exam yet?
non not yet but soon
it best be good im telling you
if god wills
if god wills for what
her exams have arrived
ok / exams
/ ok so my sons have arrived also
ok so my daughter has competition
dad no don’t / compare
/ hes joking
you are completing then / with my son
/ hes joking
what you playing
jigsaws
do you like the game

B A N T L P L T




Punjabi Transcript English Translated Transcript

45) E:  (laughs) no you play yourself- im 45) E:  (laughs) no you play yourself child im drinking
46) drinking tea 46) tea

47)D: no - hold this please 47) D: no uncle hold this please

48) E: -- 48) E:  no no hot hot

49) D: - do you want to play 49) D: sister do you want to play

50) C: ok pass me it 50) C: ok pass me it

51)D:  here B8l 51) D: heresister

52) C: pass some to - too 52) C: pass some to mum too

53)D: ehle - 53) D: here mum

24




Transcript TWO:

Punjabi Transcript

1) A: jaakichen vichu salan leh aah

2) B: Pehle garam / karna si

3) C /-vich rakya vah
4) C: amijaga banaw meh raka

5) A: iteh rakdai

6) C: [OHESHR

7) A: kihoya

g) c: (il CRIGIERE

9) A: carpet. par / digpya

10) B: / thats all mum cares about
11) D: thats what i was just thinking (laughs)

12) A: aaja baad vich saaf karlangi

13) E: koi - peh aagiya

14) B: someones at the door

15) A: una no kaho meh kanda piya

16) D: just tell him im eating be out inabit

17) C: aint your exams coming up

18) A: ai munda kush kaam nai karda

19) D: meh schooll onda teh / sida upar janda hore
20) saara kaam karda

21) B: / so what do you think
22) your gonna get

23) C: leave him alone now

24) E: ha eveh tusi ino chord eh ni pir gal karlendio
25) A: challo examl airain uleh taksa hun kaw

26) D: guess what | wanted today / that pumpkin
27) thing mum makes

28) C: / menu jugl devo
29) B: ha -oh hi bana na

30) A: ki banwa

31) D: oh tusi no patha oh orange pumpkin cheez
32) A: nai mehnu koni patha

33) B: ga /jrella

34) A: / acha gajrella har roze tusi different

35) different cheeza kandai oh

36) C: oh miki vi pasand eh

37) A: menu banowna ni onda

38) B: amiino klu banwaleh

39) C: you/ stay out of this

40) A: / tanu patha ni hega kinnai gentai lagdai ah
41) D: oh my godgentai?

42) A: two half

43) D: -banaya karo

English Translated Transcript

1)
2)
3)
4)
5)
6)
7)
8)
9)
10) B:
11) D:
12) A:
13) E:
14) B:
15) A:
16) D:
17) C:
18) A:
19) D:
20)

21) B:
22)

23) C:
24) E:
25) A:
26) D:
27)

28) C:
29) B:
30) A:
31) D:
32) A:
33) B:
34) A:
35)

36) C:
37) A:
38) B:
39) C:
40) A:
41) D:
42) A:
43) D:

o022 0022

=

go and get the curry from the kitchen
first heat /it up
/ ive put it in the frying pan
mum make room il put it
put it here
oh shit
whats happened
mum it fell
on the carpet / has it fallen
/ thats all mum cares about
thats what i was just thinking (laughs)
come here later we will clean it up
someones come to the door
someones at the door
tell them im eating
just tell him im eating be out inabit
aint your exams coming up
this boy does no work
i come from school and / go straight upstairs
and do all my work
/ so what do you think
your gonna get
leave him alone now
yes you don’t leave him alone bring it up again
well exams are coming we’ll see then eat now
guess what | wanted today / that pumpkin
thing mum makes
/ pass me the jug
yeah next time make that
make what
oh you know that orange pumpkin cheese
no i don’t know
ga/jrella
/ ok gajrella all the time different

different stuff to eat
i like that too
i don’t know how to make it
mum get her to make it
you / stay out of this

/ you don’t know how many hours it takes
oh my god hours?
two half
soooo make it




