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1.0 Introduction

The primary aim of our research was to explore the language learning provisions available to
EAL students currently attending primary schools in Greater Manchester, alongside the

effects of bilingualism on the development of these pupils.

We were fortunate enough to be gifted a fantastic opportunity to work in partnership with
four schools with a high percentage of EAL pupils; Green End Primary School, Ladybarn
Primary School, Cringle Brook Primary School and Chapel Street Primary School. We looked
closely at how these primary schools adapt their curriculum to accommodate EAL children
and what opportunities/provisions are available for these students, as well as the ways in

which Ofsted assess these provisions.

From a series of interviews alongside further reading, we have found that Chapel Street
Primary School is performing at a significantly lower level than the Academies, though
progression is present across all four schools within the EAL pupils. It can also be said that
EAL success is often brought by a greater control over the use of funding as well as having

teaching staff that are highly trained in the area.

1.1 Terminology

A full list of terminology can be seen in Appendix A, please consult before reading.

1.2 Summary of background literature

As part of our review of our chosen schools, we analysed Ofsted’s most recent reports for
each school. All Kingsway Trust Schools were awarded an outstanding rating while Chapel
Street was given a Requires Improvement, one step down from their previous inspection
during which it received a rating of good (Ofsted, 2012). All of the schools were commended
for the provisions available for EAL beginners as well as the passion showed by teachers to

provide an excellent service to pupils. However, Chapel Street were highlighted as having



lower performance in end of Key Stage 2 assessments as a result of lowering standards of
teaching and a lack of a clear direction in terms of monitoring and achieving pupil
progression (Ofsted, 2017). Other problems such as poor use of pupil premium funding and
a shortcoming of detailed questioning from governors regarding this were also mentioned.
Despite this, the Ofsted inspectors were largely positive on the recent appointment of the
school’s new Head Teacher and indicate improvements in provisions over the beginning of

their tenure.

Cringle Brook and Green End were praised for their interaction with parents of pupils and
the diversity of their curriculum (Ofsted, 2017) (Ofsted, 2015). Both of these were made
possible by diligent staff members who consistently have student’s best interests at heart.
To compound this, considered use of the pupil premium funding allows the school to tailor
its provisions to each individual pupil, creating a positive learning environment for EAL and

non-EAL pupils alike.

It should also be noted all three Kingsway Trust Schools have recently gained Academy
status, with Green End and Ladybarn converting in 2013 and Cringle Brook obtaining the
status as soon as the school opened in 2014. This has given the schools greater control over
how to structure their timetables and curriculum as well as allowing them to channel
funding into streams they consider to be most important (BBC News, 2016). While all four
schools receive similar funding from various avenues including PPG, DFC and various Sports
funding, it is clear the Kingsway Trust Schools have more freedom to choose how this

money is spent.

While all our investigated schools model good provisions for EAL, it is clear the Kingsway
Trust model provides a successful template to achieve maximum success with this cohort of
pupils. This has been recognised by Chapel Street, subsequently leading to a partnership
forming between the schools. This cohesive approach has been recommended in other
government documentation such as the archived Excellence and Enjoyment paper, which
highlighted the importance of schools working together to raise academic standards. Due to
Green End being in special measures as recently as 2006, forming an alliance with such an
outstanding school raises Chapel Street’s prospects of short-term improvement and

longevity in their future.



2.0 Methodology

While the project has evolved since the original report, the structuring of our data collection
and research has stayed largely the same. We carried out three professional structured
interviews in one week during May, the first of which took place at Chapel Street Primary
with their EAL lead on the 2nd May. The second interview took place over the phone with
the EAL-ESOL lead for Ofsted, on the 4th May. The final interview took place on the 5th May
at Green End Primary with the EAL coordinator for the Kingsway Trust, which also
incorporates Cringle Brook Primary School and Ladybarn Primary School. Each interview was
supplemented with thorough research into each School’s available Ofsted reports alongside
a collection of various performance indicators such as average scaled scores, progress
scores and confidence intervals of pupils at the End of Key Stage 2 and the percentage of
pupils meeting the higher and expected standards by the end of Key Stage 2. Where
possible, whole-School as well as EAL-specific data was collected to distinguish EAL pupils
from the other students and through this analyse EAL performance in isolation to develop
an understanding of how these students are performing relative to the whole School. It
should be noted there is no available performance data for Cringle Brook Primary School as
it was recently formed in 2014 as a one-form entry school and subsequently has no children
at the end of Key Stage 2. In addition, no Ofsted reports are available for Ladybarn Primary
School as no inspections have been carried out since the Academy conversion was

completed.

During our visits to Chapel Street and Green End Primary Schools we were provided with an
extensive collection of supporting documents, EAL statistics and teaching curriculums which
provided us with a rich insight into the provisions available throughout the schools and their
implementation in the classroom. This data is more current than is available online through
the Government’s School Comparison Service, and While this has effectively led us to have
two distinct data sets in some areas, we will continue to refer to both throughout the report
as the discrepancies provide valuable insight into the Government’s opinion of the schools
on top of a clear depiction of how each school monitors and tracks EAL internally over each

school year.



We have been successful at largely following our agreed time plan throughout the report,
with the exception of the Phone Interview with the OFSTED EAL-ESOL lead. Conflicting
schedules meant the planned date had to be pushed back, however this slight delay allowed
for and easier linking of information from Ofsted with comparisons between schools as each

of our interviews were conducted within one working week.

3.0 Findings

3.1 EAL Students
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Figure 1. Percentages of EAL pupils at each school according to Government (GOV.UK,
2017i), (GOV.UK, 2017j), (GOV.UK, 2017k), (GOV.UK, 2017l) and School Data (See

Appendix A)

This table contains two sets of data as the schools involved provided more current data than
what was available online. It has been noted that all schools apart from Cringle Brook have
seen rises in the number of EAL pupils; a general increase in EAL pupils is expected due to
the communities surrounding the school but Cringle Brook may have seen a larger entry of

Non-EAL due to the current success it is enjoying.
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Figure 2. Variation of EAL Pupils in accordance with the Department for Education (DfE)

EAL Codes (See Appendix B)

With reference to figure 2, the DfE’s EAL STEPs programme monitors the progress of
students by placing them into these five proficiency categories. Kingsway Trust have
extended this by separating the earlier stages of proficiency into A1-3 and B1-3 with the aim
of more closely monitoring the schools ‘EAL Beginners’ . EAL pupils are assessed throughout
all four investigated schools on listening/understanding, speaking, reading and writing.
Chapel Street use the reading assessment to decide the overall STEP level of a pupil when

the pupil originally joins.

3.2 Performance at the end of KS2

Cringle Brook Primary will not be relevant to this data as they have no pupils in year 6.

3.2.1 Average Scaled Scores
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Figure 3. Average Scaled Scores for Maths and Reading across compared to Manchester
and National averages in summer 2016 (GOV.UK, 2017m), (GOV.UK, 2017n), (GOV.UK,
20170)

According to average scaled scores, Green End are the highest achieving school, comfortably
exceeding the Local Authority and National Averages. Ladybarn Primary is currently only
meeting the Local Authority average for reading but both the Manchester and National
averages for maths. Chapel Street Primary is underperforming quite significantly with
particular problems surrounding reading. However, new changes implemented by the new
Head Teacher regarding improving teaching standards could may well see this figure rise at

the end of the academic year (Ofsted, 2017).

3.2.2 Percentage of pupils meeting expected and higher standards

The majority of students at Green End Primary are achieving the expected standard, and an
additional 7% of pupils are achieving the higher standard. Similarly, over half of students at
Ladybarn Primary are meeting the expected standard, although a very small proportion of
students have been able to meet the higher standard; none of which fall into the EAL

cohort. In contrast, only a small number of students at Chapel Street Primary are working at



the expected standard, and they have the least number of students meeting the higher

standard.

3.2.2.1 Comparisons between EAL students and whole school
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Figure 4. Comparison between EAL pupils and whole school regarding Expected and
Higher Standard in Reading, Writing and Maths being reached at the end of KS2 (GOV.UK,
2017p), (GOV.UK, 2017q)

This comparison shows that EAL students within the Kingsway Trust schools are performing
just as well as, if not better than, the non-EAL students. The percentage of EAL students
achieving the Expected Standard is higher than that attained by the whole School in both
Kingsway Trust schools, with Green End’s EAL cohort also achieving a higher percentage of
pupils reaching the higher standard. However, Chapel Street does not follow this pattern,
and notably low percentages in comparison to Kingsway Trust are reduced further. This
could be a direct consequence of the recently removed curriculum which stunted students’
potential to achieve beyond expectations. These problems are currently being amended by
a newly appointed Head Teacher and a diligent senior leadership team which all have

students’ best interests at heart (Ofsted, 2017).

3.2.3 Progress scores in Reading, Writing and Maths
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This comparison shows that Green End Primary are excelling in all three aspects (reading,
writing and maths), achieving well over the Manchester average. Similarly, Ladybarn are
also exceeding the average in all aspects. Students at Chapel Street are achieving
considerably lower than the Manchester average in all aspects. One trend we can derive

from this data is that pupils tend to achieve worse grades in reading than any other skill.

3.2.3.1 Comparisons between EAL pupils and whole school

Green End and Ladybarn consistently achieve higher EAL progress scores than what is
represented across the whole school, with the only exception coming from EAL student’s
progress in Green End which are only slightly below the School’s average. Most consistent
progress across schools is in Maths; Chapel Street’s EAL pupils attain the most progression
in the subject and outscore the school average while The Kingsway Trust’s EAL pupils make
considerably higher progress when compared to their average. Reading shows the most
inconsistent results, with EAL pupils making less progression when compared with school
averages on two occasions. This may indicate why Chapel Street have chosen to focus

specifically on reading levels of EAL students.
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Figure 5. Progress Scores in Reading, Maths and Writing across three of the investigated

schools (GOV.UK, 2017m), (GOV.UK, 2017n), (GOV.UK, 20170).
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3.2.4 Confidence intervals for progress scores and Comparisons between EAL and whole

school
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Figure 6. A comparison between the difference in range across whole school and EAL

Progress Confidence Intervals (GOV.UK, 2017m), (GOV.UK, 2017n), (GOV.UK, 20170).
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Figure 7. Upper and Lower Confidence Intervals - A comparison between whole school and

EAL (GOV.UK, 2017m), (GOV.UK, 2017n), (GOV.UK, 20170).

The confidence intervals provide a seemingly clear insight into EAL attainment. While Figure
6 shows EAL pupils always achieved more sporadic results in last year’s examinations across
all three schools, the upper and lower values in figure 7 on almost every entry show EAL
pupils achieve more progress at both the low and high end of the spectrum. This gives a
clear indication EAL children are matching and often exceeding the progress of their peers;
this trend is consistently followed in the most improving EAL pupils who exceed the upper
confidence values in all but one field (writing progress in Chapel Street) across all three
schools while the Kingsway Trust EAL pupils who make less progress consistently equal, if

not exceed the lowest progression levels made in Maths across the schools.

3.3 Potential Attainment - influencing factors relevant to EAL

While other factors such as free school meal percentages and the number of eligible pupils
for pupil premium funding is consistently linked to EAL as well as academic performance in
ethnic minority groups (Ofsted, 2014), we have chosen to focus this section on absence
figures and the utilisation of funding. During our interviews at Chapel Street and Green End,
it was stressed that regular high attendance is essential for pupils to ascertain consistent
progression, with both believing high attendance positively correlates with increased
progress. Funding utilisation featured prominently throughout the schools’ recent Ofsted

reports.
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3.3.1 Absence and Persistent Absence
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Figure 8. Absence and Persistent Absence data for all four schools (GOV.UK, 2017i),
(GOV.UK, 2017j), (GOV.UK, 2017k), (GOV.UK, 2017I).

Chapel Street and Cringle Brook exceed the national averages on both fronts. However,
Ofsted highlights the leadership teams of both schools are addressing this issue; Cringle
Brook have seen reduced absence rates over the beginning of the 2016/17 school year while
Chapel Street are working hard to eliminate safeguarding as a major reason behind

absences (Ofsted, 2017) (Ofsted, 2017).

3.3.2. Utilisation of funding

Green End Ladybarn Cringle Brook Chapel Street
DFC £9,163.75 £9,179 £4,945 £11,623
PPG £264,000 £265,320 £33,000 £303,600
Sports Funding  £9,815 £9,825 £8,270

Figure 9. Funding Received in selected areas across 16/17 Academic year (GOV.UK, 2017r),
(GOV.UK, 2017s), (GOV.UK, 2017t).

Poor use of funding and a lack of government questioning was keenly criticised in Chapel
Street’s recent Ofsted. As shown in figure 9, the well-documented bridge in funding

between Academies and state-maintained schools is not obviously noticeable in these
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funding areas. While Ofsted praises the use of Sports funding to increase participation and
enjoyment of P.E in Chapel Street, the investigators report that funding from other areas is
not being sufficiently tailored to meet the needs of the pupils; something which needs to be

amended due to the specific needs of the school’s EAL cohort.

3.4. Systems in place for improvement of EAL provisions

On visiting Green End and Chapel Street, the schools provided us with extensive
documentation on their current EAL policies and strategies. Both interviewees lead EAL
teams that provide frequent interventions for pupils at the A-C stages while continuing to
monitor these children as they advance further. With particular reference to Chapel Street,
a clear action plan has begun to be implemented across the school with the aim of

improving EAL performance. Early indications suggest the strategies are proving successful.

3.4.1. Partnership between Chapel Street and Kingsway Trust

A major reason why Chapel Street has seen improvement in provisions in EAL is through a
new partnership formed with The Kingsway Trust. Through regular meetings with the
Kingsway Trust EAL co-ordinator and her team, the Chapel Street EAL division is currently
rolling out a whole school action plan to improve standards and results have been almost
instantaneous. With frequent interventions focusing particularly on reading with elements
of phonics, EAL pupil progress is beginning to soar with methods such as pre-teaching and
interventions massively boosting a large percentage of EAL pupil’s Reading Recovery Level
(an education programme used to boost the reading standards of the pupils most
struggling) and the number of English proficiency STEP levels they are able to advance
through. In most cases, the pupils had progressed through two or more Reading Recovery
and STEP levels between September 2016 and March 2017. This seems to be a direct
consequence of following the broken down English proficiency STEP levels from The

Kingsway Trust.

4.0 Discussion

From our findings, interviews and extended readings around the topic, we have identified
the following discussion areas as particularly relevant to our investigated schools.
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4.1 Forming partnerships rather than converting to Academies has been the main reason
behind the recent success of The Kingsway Trust

Academy numbers significantly increased under the coalition government with schools
seeking independence from the local authorities (BBC, 2016). While converting to
Academies has clearly benefitted the Kingsway Trust Schools in terms of channelling their
funding into preferred avenues and developing their EAL curriculum to fit the needs of the
pupils, it does not follow that Academies represent the majority of Primary schools within
the upper echelon of attainment. Of the 78 schools across England whose KS2 EAL pupils all
achieved the expected standard in the end of Key Stage exams, only fifteen were Academies
(compare schools reference). Supporting results can also be found in reading, writing and
maths; with no more than three of the top ten schools for a subject being academies. This
indicates the well documented advantages of academisation are largely reliant on the
internal workings of the school with schools requiring high quality leadership and efficient
strategies to maximise the achievement of EAL pupils.

In contrast, it is clear the formation of The Kingsway Trust has increased standards across all
three schools. Green End, having been in special measures as recently as 2006, are now a
top five performing school in England when compared with schools with similar levels of
attainment at KS1. Moreover, Chapel Street have seen major improvements in results while
following more scrutinised systems with proven success records. In many ways, it could be
argued this partnership has broadened Chapel Street’s perspective on how much control
state maintained schools possess when it comes to interpreting the curriculum, something
which has been reinforced since the publication of the Excellence and Enjoyment Paper
(DfE, 2017). Combining this partnership with an experienced Head Teacher and a focused
EAL department is likely to generate a very similar level of success.

4.2 Parental Involvement in pupils’ learning is essential

Parents are often the gateway to triggering aspiration and ambition in pupils. As is shown in
data collected from Roma students, improving links with parents has had positive
implications on the attendance and performance of children (Ofsted, 2014). This impact
extends to aspiration of the pupils; ethnic minority parents in London are claimed to raise
children with higher aspiration and excel progress through the GCSE years, with the high
performance fully accounting for the perceived ‘London Effect’ on GCSE results (Burgess,
2014).

All the schools are commended for their established links with parents, with constant
communication an underlying positive. The importance of positive relations with parents
was reinforced in our interview with the OFSTEAD EAL-ESOL lead, who indicated the level of
parental aspiration is significantly more important than their education level. Parents are
intricately involved within the Kingsway Trust with regular coffee mornings, language
acquisition classes and active parent governors a major component of the school. Chapel
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Street’s links with parents are also good, though proposed language classes didn’t embed in
the school due to scheduling difficulties. As this was so successful in the Kingsway Trust,
reinventing those classes may benefit the school significantly.

4.3 Consistent whole-school approaches are required to attain consistent progress
throughout the whole curriculum in EAL

In each of the Kingsway Trust’s recent Ofsted reports, they are praised on their consistent
approach to teaching and monitoring progress of EAL students. This has been brought about
by fully utilised teaching staff who are all trained annually by the EAL co-ordinator. This
generates a universalised approach to EAL provision that leads to continuity in the student’s
learning and allows them to develop understanding in all subjects. Ofsted state that this
system was not followed well enough in Chapel Street prior to the appointment of the new
Head Teacher, with the excessive focus on literacy skills stunting the progression of students
in other areas of the curriculum (Ofsted, 2017). This is beginning to be improved, with all
new teachers being trained in EAL provisions and ‘task bags’, a collection of resources aimed
at specific degrees of English fluency, being introduced and promoted across the school.
This is a significant step forward and genuinely underlines the passion with which Chapel
Street conducts its EAL provisions. To improve this further, the EAL team can continue to
expand their support to accommodate the additional demands of a wider curriculum and so
even better prepare the students for further education.

4.4 High quality interventions used to supplement, not replace, classroom based learning

A main message gained from interviewing the school-based EAL leads is the importance of
providing high quality intervention sessions which do not intrude on the pupil’s ability to
access classroom based learning. This follows the current advice given by many EAL
specialists, who highlight permanently removing EAL pupils from a mainstream classroom as
detrimental to their social and cognitive development (Costley, 2014). As a result of this, all
four schools are clearly promoting EAL inclusion throughout the entire school, with each
teacher being provided with key teaching strategies to use with children at the beginner
stage of the EAL fluency STEPs programme; techniques such as making a point to speak to
children every lesson as well as including an abundance of visual cues make the content
more accessible to students at the lower end of the spectrum.

Meanwhile, pupils at the ‘EAL beginners’ stages (A1-B3 on Kingsway Trust’'s EAL STEPs
programme) attend interventions every day for thirty minutes; with additional support
being implemented as is necessary. Interventions for pupils are gradually reduced as they
begin to progress through the proficiency STEPs programme. These sessions are tailored to
fit the requirements of each pupil with strategies such as pre-teaching being used to allow
students to access lesson content prior to entering the classroom. This is a technique well
implemented across the Kingsway Trust, while Chapel Street are beginning to filter it into
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About

their provisions. Again, a whole school approach is essential for pre-teaching to benefit
pupils as teachers need to be well prepared well in advance of each lesson.

4.5 Multilingualism is a valued skill. EAL provision should be given with the aim of
maintaining pupils’ interest in their own language

This point is one which signifies the importance of celebrating diversity across our school
systems. While the importance of acquiring English to a high standard to fully access our
education system must not be forgotten, students from varying backgrounds must always
be proud of their heritage and focus on acquiring English to supplement their already
diverse language knowledge. All four schools are consciously aware of this, with Ofsted
praising staff and pupils for their awareness and appreciation of the wide range of religions
and ethnicities. While visiting Green End and Chapel Street, it was easy to notice the
multilingual influence with a plethora of posters and pictures demonstrating how much
each school values the diversity of its pupils. This must never be forgotten, and all schools
around the country would do well to follow the wonderful examples set by The Kingsway
Trust and Chapel Street.
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Appendix
Appendix A — Glossary of Terms

The ‘compare school and college performance’ service is a government led online resource
which allows the public to access tables of performance data for all children aged 3-18 in

English education.

Key Stages 1 (KS1, pupils aged 5-7) and 2 (KS2, pupils aged 7-11) represent different sections
of the National Curriculum (GOV.UK, 2017a). A child’s performance and progression are

monitored at the end of each Key Stage.

Progress Scores are a comparison of a school’s average Key Stage 2 progress across Reading,
Writing and Maths to pupils across the country who achieved similar results at Key Stage 1
Level. They are recorded to reflect the average scaled score marks given on end of KS2
summer examinations with a negative score corresponding to the pupil achieving less than
what is expected given their circumstances, and vice versa for a positive score. A score of
zero shows the pupil is in line with the progress expected of them. It is important to note a
negative score does not equate to negative progress, more that the pupil is behind the

expected level of achievement (GOV.UK, 2017b).

Confidence Intervals for Progress Score - A confidence interval of above zero means a school
is above average. The size of confidence intervals varies according to school size, with

smaller schools generally having larger confidence intervals (GOV.UK, 2017b)
Average Scaled Score are an average score ranging from 80-120 either in maths or reading.

The expected standard is 100 and a higher standard requires a score of 110+. (GOV.UK,
2017c¢)
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STEP levels are expected achievement benchmarks that are required to progress to the next
level of learning, for example the DfE’s A-E coding system to quantify a pupils’ level of
fluency. ‘A’ represents a pupil who is new to English and requires significant EAL support,
while ‘B’, ‘C’ and ‘D’ show a child’s progress through ‘early acquisition’, ‘developing
competence’ and ‘competent’ levels respectively, ultimately leading to a child being fluent

in English as represented by ‘E’.

Persistent Absence occurs when a pupil is absent for 10% or more of all their sessions

(GOV.UK, 2017d)

Academies are provided with flexibility to adapt the national curriculum amongst other
freedoms such as controlling the use of all funding. While they must still follow set
admission policies, the school is largely led internally through a board of governors
(GOV.UK, 2017e). Academies such as those of the Kingsway Trust have elected to convert

from maintained schools and are so-called academy converters.

Maintained Schools (including community and voluntary-aided schools) are overseen by the
local authority and follow set rules such as those set out in the national curriculum (New

Schools Network, 2015).

Free Schools are government run, not-for-profit schools which have greater levels of control
than maintained schools and can be set up by a wide range of people/organisation (GOV.UK,

2017f)

Multi-academy Trusts (MATSs) such as the Kingsway Trust consist of a number of academies
and aim to improve/maintain the educational standards across multiple schools. Despite
having a local governing body, MATs take responsibility for the performance of the other

schools comprising the trust (UHY Hacker Young Chartered Accountants, 2017)

The Pupil Premium Grant (PPG) equating to £1320 per eligible pupil is given to public funded
schools and aims to close the gap between disadvantaged students and their peers.

(GOV.UK, 2017g)
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Devolved Formula Capital (DFC) is provided to academy trusts and maintained schools to be

spent on improvements to buildings/facilities (GOV.UK, 2017h)

Appendix B — The EAL Policy of the Kingsway Trust Schools which details the ways in which
EAL pupils are integrated into school life and instructs teachers on how best to

accommodate the pupils in their lessons

EAL Policy - Classroom Practice

November 2016
Review Date: November 2019

Introduction

Terminology
The term EAL (English as an additional language) can refer to:

EAL beginners - International New Arrivals (INAs) who are new to English. This category can also
include EYFS children who have not been exposed to much English before starting school.

Early stoge EAL learners — children who have been here for over a year and will have learnt BICS (Basic
Interpersonal Communicative Skills)

Advonced EAL learners - is a term used by Ofsted to describe children who have had considerable
exposure to English and are no longer in the early stages of English language acquisition. These are
children who, often born in this country, appear to be fluent in ordinary everyday conversational
contexts (BICS) but require continued support in order to develop the cognitive and academic language
proficiency necessary for academic success. (CALP)

The new DFE EAL SIMS Codes for Autumn 2016, (See Appendix C), reflect these EAL categories, using
these codes: A and B for EAL Beginners, C for Early Stage EAL children and D for Advanced EAL learmers.

This policy will mainly focus on EAL Beginners/ Early Stage children due to the numbers of INAs we
have in the trust.

Ethos
In our schools we will:

¢ Take account of the social, emotional, cultural, linguistic and academic* needs of EAL children
and recognise the positive contribution they can make to our school.

¢ Welcome EAL beginners with a whole school approach, ensuring that we have a carefully
considered process for welcoming all new arrivals. (Please refer to the ‘Parents’ Interview
form for INAs”)

* Positively reflect the new arrivals’ language and culture throughout the school environment.

¢ Continue to have high expectations of all children, while at the same realising *“Pupils learning
English as an Additional Language (EAL) share many common characteristics with pupils whose
mather tongue is English, and mony of their learning needs are similar to those of other children
and young people learning in our schools. However, EAL pupils also have distinct and different
needs from other pupils, by virtue of the fact that they are learning in and through another
loanguage, and that they come from backgrounds and communities with different
understandings and expectations of education, language and learning.”  (NALDIC 1999)

¢ Build partnerships with parents as an essential element of working with EAL beginners.



Children who are new to English face two tasks in school. They have to learn English and they have to
learn through English,

Key messages for teachers

e Agilent period is quite normal for some EAL beginners and is also quite useful as they are
absorbing what is going on around them.

e Children who have a well developed first language have a lot of transferable skills, concepts,
and knowledge about how language works.

e Continuing to develop the first language and using it for cognitively demanding purposes will
support achievement and help the development of English. The use of support staff in
preteaching key concepts and language as well as bilingual dictionaries for KS2 children, is
highly recommended.

e EAL beginners can become conversationally fluent in a relatively short length of time - 2 years.
(BICS) It takes much longer and requires specific support to develop language for learning
(CALP) -5 t0 7 years.

* Scaffolding language and learning, as part of QFT, is key in accelerating CALP, through the use
of: visuals, practical tasks, speaking and listening opportunities, questioning, graphic
organisers, writing frames, modelling, preteaching etc

* Strategies that support children learning EAL benefit a lot of other pupils too.
Please see Appendix A: Access to the curriculum: making contexts supportive for children learning EAL

Communication

A buddy must be allocated for the EAL beginner, from day one, preferably of the same language as the
child.

Teachers will be given Playground fans to use with children, these will also be carried by lunchtime
organisers. EYFS have communication cards.

Bilingual support staff (Arabic, Urdu and Kurdish) are also available. A preteaching focus is an
important and useful strategy for them to use. Please see the ‘EAL Teochers’ booklet” for details of the
bilingual staff avallable.

Groupings

It is important NOT to automatically place the EAL beginner in the SEN group. Children acquire new
linguistic forms most readily from peers, who are good language models, in situations where the
language has to be used for a real purpose.




Support
The EMA leader meets teachers, termly, to discuss the progress of EAL children, offering advice and
support. Support is also available in a team teaching capacity, particularly for NQTs.

In addition to inclusive well scaffolded teaching which meets their needs on a daily basis, as with all
children, EAL children may require short — term intervention to fill gaps and accelerate their progress in
a particular area.

For EAL Beginners in the trust, in Key Stage 1 and 2, an intervention focusing on developing children’s
language and literacy skills, through using books, is available on a daily basis.

EAL Early Stage children also usually access an intervention, particularly if they are behind due to
language and especially If they came to the school as INAs and still need that crucial language and
literacy support,

EAL Advanced children receive interventions as appropriate e.g reading comprehension or writing -
focusing on grammar,

In EYFS, the focus for EAL Beginners there, is Parallel talk and Preteaching with a bilingual emphasis
where possible.

Please refer to the ‘EAL Teachers’ booklet’ to see all the different types of interventions available and
the trained staff who are able to deliver these. All resources are also listed in here.

EAL Steps and EAL Task bags

For EAL beginners in our school, in KS1 and KS2, we have six levels — derived from the DFE EAL Codes A
and B - for listening and understanding, speaking, reading and writing, in order to improve targets and
ensure progression. These are: A1 A2 A3 B1 B2 B3 (the latter is very close to the old NC 1c)

Please refer to Appendix B - the six EAL step breokdowns which also include key teaching suggestions
recommended for teachers, with reference to resources available.

Each EAL Beginner, In KS1 and KS2, will receive a task bag, (also levelled appropriately) to use in class
to practise key language and literacy skills - for dip in purposes only, as EAL beginners should be
included in all lessons as much as possible. However, some resources in these, such as the ‘EAL Picture
Dictionary’ and the EAL friendly Phonics mats have been designed to help support classwork. “Topic
Word banks’ (for each topic from Years 1 - 6) are available to help with in class support and are used
by bilingual staff first.

Task bags also model important activities / strategies to staff.

Early Stage EAL children, will also usually receive a task bag if appropriate.
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Assessment:
Initial assessments in first language, for KS1 and KS2 children, will take place within a few weeks of the

child’s arrival, by the EMA Leader, This will involve testing language, literacy and maths to build up a
picture of the child's ability in their first language to help teaching and learning, setting realistic but
high expectations. Standards in English will also be assessed. (Please refer to the ‘EAL Beginners Initial
Assessment Overview sheet’)

EAL Midyear assessments by the EAL team, for EAL Beginners in KS1 and K52, will involve assessing
children for listening and understanding, speaking, reading and writing against the six EAL step
breakdowns. For children above EAL Steps, writing will be assessed using our new Curriculum EAL
Early Stage objectives (See Appendix D). For all children - a reading book level will be established,
using our colour banded Benchmark books, taking into consideration both decoding and
understanding. Phonics is also tracked. Maths must be assessed in English, although first language
information Is helpful to have,

Early Years practitioners should take into account the entitiement to assessments in first language
when making Judgements of the new pupil against the ELGs - particularly for Knowledge and
Understanding which can be assessed in first language.

Any concerns about the progress of EAL beginners, Early Stage EAL learners or Advanced EAL learners
should be brought to the attention of the SENCO and EMA Leader who will investigate further e.g.
through First Language assessments,

Benefits for other pupils:

The really good news Is that scaffolding strategies that support EAL children are often equally useful for
many other children who are underachieving due to their lack of language for the curriculum. Teachers
in schools and settings where all or almost all the other children are white UK pupils will derive benefit
from adopting a focus on developing language in their classroom,

"Good for EAL, good for all.”

o




Appendix C - Slides providing background information/general context about EAL pupils
and an overview of EAL work within the Kingsway Trust

P —

Irust

Kingsway

Communily

LK
EAL Leadership Across the Trust
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Appendix D — Criteria for writing objectives in early stage EAL pupils showing that they are
hitting criteria/learning objectives at their specific level

APPENDIX D

JAf1) Kingsway

EAL Early Stage (DFE Code C) Writing objectives (after EAL Step B3 for
Threshold to help access in class learning.

| can compose sentences orally before writing them

| can sequence sentences to form short pieces of writing

My writing has a beginning, middle and end

| can re-read to check what | have written makes sense

| can make simple additions, revisions and corrections to my ow

| can re-read to check that my writing makes sense and that verb

time are used correctly and consistently, including verbs in the ¢«

e.g. ‘He’s getting...”
| can proof-reading to check for errors in spelling, grammar and §

| can encapsulate what | want to say, sentence by sentence




| can demonstrate, in some pieces of writing, a range of understanding of
grammatical features such as: word, sentence, letter, capital letter, full stop,
singular, plural, question mark, exclamation mark, punctuation.

| can use these simple determiners correctly: the @ my your an this thot
her their some all lots of mony more those these

In most of my sentences, | use full stops, capital letters, exclamation marks,
question marks and/or commas in a list

| can use simple prepositions in my writing: inside, outside, towards, across,
under

Most of my sentences are grammatically accurate
can use expanded noun phrases to describe e.g. the shiny, red box

| use similes using "as and as’
I can sometimes use adverbs
I can use conjunctions: and, but, then

| make some attempt to use subordinating conjunctions when, if, that, beca
to join clauses

| can use a phrase to mark the beginning and end

| use sentences with different forms: statement, question. exclamation
command

| use apostrophes for contracted forms

| show consistent understanding of grammatical conventions in my writing: ve
tense, past, present, adjective, noun, suffix, apostrophe, comma

| can use these prepositions: behind above along before between

| can use the present tense correctly

can use adverbs for description and information
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| can use the ‘pasl tense for regular ed words correctly and consistently
| can use the irregular past tense correctly and consistently in most of my writing
| can sometimes include the progressive form of both the present and past

tenses e.g. Present Progressive: | am in my room. Past Progressive: | was playing

on my bike when | heard the bang.

| can write the grammatical agreement (matching verbs to nouns/pronouns), e.g.
I am/the children are

I can use adjectives which show adventurous language choices e.g spooky,
dangerous, amaozing,

| can write compound sentences with or

| can use additional subordinating conjunctions: what/while/when/where/
because/ then/so that/ if/to/until

| can use adverb starters to add detail
e.g. Carefully, she crawled along the floor of the cave.,

| can use adverbial phrases: ‘where’, ‘when’ or ‘how’ starter
e.g. A few days ago, we discovered something strange in the garden.

| can use an -ing verb opener
e.g Running quickly, they left the shops and never looked back.

| can use a range of powerful verbs
e.g She wormed her way out of the crowd. The rocket spiralled out of control

| can use fronted adverbials followed by a comma
e.g Later that day, | heard the bad news.

| can use inverted commas for direct speech
e.g8. “Vll be back home soon,” Jim shouted to his mum.
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Black ~ from Yeor 1
Red — From Year 2
Blue — From Yeor 3

n - From Yeor 4
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talcen o kungsway put adopted Slghtly by
\ 5 (W 4‘

EAL Early Stage (C) Writing objectives (after EAL Step B3 for INAs) :
Threshold to help access in- class learning.

| can compose sentences orally before writing them

| can sequence sentences to form short pieces of writing
My writing has a beginning, middle and end

| can re-read to check what | have written makes sense

| can make simple additions, revisions and corrections to my own writing

an re-read to check that mv writing makes sense and that verbs to indicats
th f ed correctly 1d consistently, including verbs in the continuous form
e.g. ‘He's getting...”

an proof-read to check for errors in spelling, grammar and punctuation
sentence by sentencs

can encapsuiate what t want to V,

| can demonstrate, in some pieces of writing, a range of understanding of
grammatical features such as: word, sentence, letter, capital letter, full stop,
singular, plural, question mark, exclamation mark, punctuation.

I can use simple determiners correctly:

In most of my sentences, | use full stops, capital letters, exclamation marks,
question marks and/or commas in a list

| can use simple prepositions in my writing: see Appendix

Most of my sentences are grammatically accurate.




I can use expanded noun phrases to describe e.g. the shiny, red box

I use similes using 'as and as'

I can sometimes use adverbs: (E.g. asimple time adverbial
ext, | S long suddenty ) see Appendix

then, artes
I can compare 2 things/ people by adding the suffix -er to short adjectives, see
Appendix

| can compare 3 or more things/ people by adding the suffix —est to short
adjectives. see Appendix

| can use co-ordinating conjunctions: and, but, or

I make some attempt to use subordinating conjunctions: because, when, if, that,
to join clauses. See Appendix

| can use a phrase to mark the beginning and end.

I use sentences with different forms

command. See Appendix

statement, question, exclamation,

I show consistent understanding of grammatical conventions in my writing: verb,

tense, past, present, adjective, noun, prefix, suffix, apostrophe, comma

I can use a larger range of prepositions: See Appendix

I can use adjectives which show adventurous language
dangerous, amazing,

choices e.g spooky,
I can use expanded noun phrases See Appendix

| can use adverbs for description and information. See Appendix

I can use the present and past tenses correctly and consis
writing

tently in most of my

* Present simple tense. He goes.., they go..
¢ pastsimple tense for regular -d/ -ed words correctly and consistently
* rregular past tense

¢ Present Progressive. | am sitting in my room,

¢ Past Progressive: | was playing on my bike.
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| can write with grammatical agreement (matching verbs 1o nouns/pronouns)

e.g. l am/the children are

can use additional subordinating conjunctions: what/while/when/where/
because/ then/so that/ if/to/until
| can spell by segmenting words into phonemes and represent them with the
correct graphemes spelling some correctly

| can spell some common exception words correctly
The spacing between my words is mostly consistent

Across my writing, there is some consistency in the size of letters including
capitals

in sp Dy segmenting wor Nto phonemes ana repress them with the
| m | |
N speliimany commaon exception woras correcay
can write capital letters and digits of the correct size, orientation, and
| f i ) | ( f e et
tart using ne o e ciagonal and hornzonia 2ged 1o 1omn
1atters and unagersrana mich 1etters. wnen agjacent To ond wother, are best et
l|’ [

Black - from Year 1
Red - From Year 2

Blue — From Year 3

-

Green - From Year 4

Purple- Chapel Street additions




| can use adverb starters to add detail
e.g. Carefully, she crawled along the floor of the cave

| can use adverbial phrases: ‘where’, ‘when’ or ‘how” starter
e.g. A few days ago, we discovered something strange in the garden.

| can use an -ing verb opener
.8 Running quickly, they left the shops and never looked back.

I can use a range of powerful verbs
e.g She wormed her way out of the crowd. The rocket spiralled out of control.

| can use fronted adverbials followed by a comma
e.g Later that day, | heard the bad news

I can use inverted commas for direct speech
e.g. “I'll be back home soon,” Jim shouted to his mum.
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Appendix E - EAL Action plan for Chapel Street Primary School
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Appendix F - EAL Steps for KS1 and KS2 pupils which details the criteria for each stage and
the teaching strategies and aims for each step A-E

R







'saunyajd Ayjjenb yliy pue secuajuas aapedas ajdwis yam sy00q Ju|peas apjrog
(Spuodas uay Inoqe) ‘awyy Jupjuyl J0j Moy

‘SU0NISIND paso|d ajdwis Jomsue 0} uaiply afeinoduy

‘puesiapun

10U Aew Asys yiinoys uena uossa) Alaaa uy pIyd oy 03 Bupjeads Jo Jujod e »jew
‘Yaoads pdes Buipjloae ‘Seouajuas paesmIojIyBIess Uy 8310 Je3JD © U yeads

ANSS) ue Bupog Jewiead 93 dsap A0 Jajsuesy

(1M SIS ~ ajqeajidde j) afenBue) umo uj JUOP 9G O SIEIP PUR SPIOU 10) MO||Y
(ydop yna wouy ajqeyeay) aBenBue) sy 2oy u) sjs

Adeaan sey piiya auys i syooq Juipeas jenBujjiq pue sapeuopdlp (Enduyig aPIN0Ig
Bupum pue

Bujpeas yiog pie 03 pasn aq o3 (sHeq ysey uj) syew Jaqeydiy Alpuagsy v afleinoou)
(VAR 1opun WaisAs oy uo ajqe|eae) 's21doy Judlalp uo

GIGUIRAR SDHIAIDE pUR SE2IN0SI dpewApedl 10} 5QD s Tug 03 Jupey, 0y ss000y
*2(doy oy 0) pajuyp Ing sHeq ysey

UL U Pajapow se 910 "aInpeaolg azo|y Bujaqey Bujyaiew ‘seanad Jupuanbag
H (101 03 paIIaI SPIANDY PO1XNIIQ) SLYYA PUE BUILIOS S8 YINS SO1AIIE 910W0IJ
SUOSSD| (|0 U) SOND ENSIA JO $10| B5()

‘|apow

0 S0 Syueq paop 21doy § 018 WA 0N < SpIoM pue sainagd Bupsn ssepp u) doy
UL Anoqe Ul pajiy Juieg sjensip Aoy ‘seapoelpe o Aeuo)d|q 94ndjd oyl yinoay)
SUOSSO| Up URUp| (Y2 Joddns os|u ued sTeq YSeL POYS|UY) 5| HIOM S5R| UDYM ,u) dip,
€S0 pasn dae Ady) aiaum ‘s)pys aBeniuel pue Bupjuig) dojasep o) slleq yseL 010W0ig
(003 Wayy aaey 501) 01 UM

ADUL UBYM D51 O) UBIP|IYD 1O} B|GISIA BIBYMILIOS 1| DARD| - uey punosBheld, IIM ped|
aqissod j adenduey awes ay) syRads oYM plIyd ¢ 5004D ~ WaysAs Appng

PIYY BUY JO DJOIT |N) © IO} SIUDISSISSE [RIIU] PUE WLIO) MBIAIDIU| JUDIRG O} Jajay

"POPODU BIF S[OPOW B[O SYERIUE] POOT = BIET NTS BUT UG P15 95w(d 16U GG

_,Nﬁ_m..__."_v_. %«Zﬁ

SADILVHLS ONIHOVIL

S1000) wwoj o) supllog o
spunos Jujpuodsasion
150U JO IeME 0q 10U Arlu yinoyyje a3amIano ue) e
S10010) MO mouy Aey o
SWRU UMo Jdwe 03 dge ag Aey e

WORIM
(Aionpw sapuoyq spajqbuos) yooq (aas) Buipoay I yujd At

UOISUBYIdWod ple 03 Ajjaray seuniopd sesn e
S10010) 943 JO SRy ay)
WO SND0) B yim Jeqeydie ysyiug Jo sieme ag Aepy o
RN

aflenfue| jeqion-uou / uey
punosliAe)d ‘5 sand (ensia yEInoay) spasu sassaadxy e
weupop poped Jua)s, e

ofenBur| awoy asn Aepy

asﬁaaa

Hug yse ) pue uey punosiided
sosn « Apurujwopaad seflew) jensia o) spuodsay e
SLIRU UMO 0] puodsas Aely o

SUOLIOR / SBND |RGIGA-UOU SBSN

émﬁﬁuﬂiﬂﬁaﬂﬂﬂuﬂﬂ
Wdiswi

SAALS TVI ZS) B TSX - 8 XIONIddY

65



“saunpid Ayjjenb y3iy pue saduajuas anppadal adwis yum $400q Supeas apinoid
‘Bujuonsanb y3noiyy UOISSNISIP SSEJD J|OYM OJU| PJIYI 3yl 3PNl Ajjenpess
(spuodas ua) Inoqge) “awp Fupjuiyy 1oy Mmojry
suoiisanb pasop ajdwis Jamsue 0) uaJp|iyd a8einoduy
‘pueisispun
Jou Aew Aayy yBnoys uana uossa) Asana ul piyd ayy 03 Bupjeads Jo Jujod e axye
‘$EJUIJUSS PIEMIOHYBIRIIS Ul 3010A JBI|D € Ul yeads e
'anss| ue Jujaq Jewwels aydsap Jan0 Jajsuel)
. W spnjs ~ ajgeddde ji adenSue] UMO Ul 3UOP 3q 03 SYBIP PUEB SIJOU JO) MO|lY
‘ (3dap vINg wouy 3|qepeay) -aSenSue| 351y J1IaY) Ul S)|NS
_ Adeiau sey piy 3y y syooq Fuipeas jenduiq pue SALEUORJIP [eNBUlIq IPNCI] e
_ “Bugum pue
| Suipeas yioq pie 0} pasn 3q 0) (sBeq ysey ul) syew Jaqeyd|y Ajpualy Tv3 s8einoduy e
_ (VINZ 19pun waisAs 341 vo 3yqejieae) “sa1doy Jualagp uo
u.nn_.u\i SaIAMIE pue sa2unosas apewdpeal 1o) sa) YS! ul 03 Bupey, 3yl sSaY .
_ ("3dap yn3 ay) wouy
3|gejieas) saAnae |Yy(Q Avew Sujuieiuod s¥00q Suluealy Joj Suipeay Appea ayl asn e
“1do3 Y3 03 paxuy| Inq sTeq Ksel 3yl ul pajjapow
se 313 ssauado DUAUIS 'JUNPID0I4 320D ‘Suljagqe Suiydepy ‘sainnd Bupuanbag
'3 (1xa] 03 pAILAL SINANDY PI123aI0) SLYVA PUE BUIRIOS S LONS SHIAINDE 3J0WO0L] e
‘SUOSS3| ||B Ul SIND |BNSIA JO S10| 35 e
‘spow
e se syueq pJo NdOL S JJelIs w3 2sn - spiom pue sainpid Suisn ssep uy 2)doy
343 Inoge ul payy Suiag sjensip Aay ‘sanidalpe “F-a Aleuondig anpld 243 yEnosy)
SUOSSI| U UAIpIYD poddns os|e ued sBeq yseL PIYS|UY S| HJ0m ssep uaym i dip,
e se pasn ase Aay) asaym ‘s s adendue| pue Supjuiyl dojasap 03 sBeq )yse] 30WOLJ e
‘washAs Appng anuiguo) e

S3IDILVHLS ONIHOVIL

Kems3uny ({3 Py

(saimyd pue spunos jepiul
ynew) spaiqo pue ssana| uidies, Ajpuapiue) -
(spiom 03 3uppuiod Aq) saceds
Aq pajesedas aJe SPIOM JEY) SSIUIIEME SMOYS  «
wonoq
03 doj ‘Y8 03 JY9| 19A00 JUOLy AJjeUO|IIAIP
122002 Yyim syooq afendue) ys)dug sajpuey  «
FuipEsy
(spiom qejjAs — nw
JO uopEPUNUOID YIIM 3DUIPYUODI JO ¥IB] MOYS
Aew Jauiea| “3°3) Jeappun UIYO S| UOKBIDUNUOLY
(21qe1 ‘2jeyd 8-3) spdalqo Aephaana
J WOOISSE|D Jejjlie) JWOoS 3Weu 0) Jqe aq Aepy  «
(324101 3y) 03 03 03 Juem
1) jeuue 329103 yawy, ‘32 Suidenduejsuen asn Aeyy  «

"ON / S9A 21e21pUl 03 UMOp / dn squiny) yInouys ‘F'a

suopsanb pasopd ajdwys 03 puodsas 03 uuuidaqs)
SSE|D Ul PAsN U ARy JeYy) sprom sado)
saseayd / spiom ajBu)s Jupsn spaau gseq sassaxdxy
B IPTES [
(neyd
‘aqpqe;} yooq ‘|puad “3°3) wooussep Ay u| punoy
$123[qo seyjjwey 3WoS Jo SAWeu Ay sAsIBooay .
SNOJAGO §) IXIIU0D
2J9Ym SUOINIISU| 3UIN0 3jdwis Mmoo 03 suidag
$24n3538 pue spiom
A9y uo JujAjas suodnaysu) 3Buls mojjoj 03 suidag  «
$19ad pue s3|ppng 03 puodsas Aeyy
Juneasd pue aweu UMO 0} puodsal [+
SAUNNOJ PUE SANIMIDE Ul Sulof pue SIaYJ0 Sy

S4315 173 ZS) B TSX —8 XIAN3dAV

66



SPIOM updies MUOS ayewW 0) djqe 2 Avy  «
SPUNOs updies MWOS 33Mm 03 djge g Aely  «
SWBU UMO SaIUM pue saldo)  «

UM

(Aproryuy sauoyd spyqbuog)
13A3) yooq Bulpoay Z Yuld / T yuld Aig

Po|1Ias as0uw sainid pue spunos

S| anojaRyag “Ajipeas Juow passacde aq ued Beq ysey Juawadeinoous pue poddns yya | 1EIHUE Supsn spiom awos peas 0} ajqe g yFiw yooq
‘@deyd Supyes s| adenBue) aandadas asaym Juasasd aq |ns Aew popad Juays | uPeas papind e jo uypow pue yBnosypyiem sy

Hoddns yum pnoje peas 1xa) apduis & SMo|j04  «
‘Bueape w yeis voddns Y sdowonno Suwiea) Aay aseys ‘ABajens ajqenjea Asaa Bujueaw puesiapun 03 saunyjd Asng asn uey
© 51 Buppea) aud Uo SNJ0J & — PasN ||am 51 ‘Hqejieas ji ‘Loddns jenSuyq 2nsu3 e A103s © 20) s2umd|d JO SBIas € oUINbIS UL)




. B
dsesd 01 AYunLoddo ayl yim sainind Auend yBiy Yim $300q JUIPeds IPIA0ig o

WOM passed pue dnosd jo asn aBenoduy e

.igg,g;}sgicﬁ; .

UOISSIOSIP SSRID HOYM OLUI PRYD Sl PNPUY 0F LIOKS Uk ey

(3pu0das LAl Noqe) “Swn Juppgl 20§ MOy .

SUOSIND UAdo pur PISOPR WIY  «

SOUDUIE PIEMIOSIYIEILS U 3X0A JEDP € U NeAdS o
‘ans5) ue Juiag sewwesd adsap Jan0 Jaysues

I Sipys ~ sqeoydde j aBenSue) UM Ul JUOP 3G O SRIP PUR SAIOU JO) MOIY o
(¥09p YING Wwou) qepeny) aBenBue 15y Hayl i sjoys

Adviauy sey PR 3@ J $400q Buipeas [enduig pue sapEUORP (EnBUIRg IPIN0LY  ®
“Bunum pue Supeas Y10q pre 03 Pasn aq o) (sBeq yse

i) siew saseiyd Jwauoyd Apuan) V3 pue sIew 1aqeydiy Ajpuaiy Tv3 aBeinooul e
(VNG Japun waishs ayi vo Mqeyese) SHAO) WP VO

AGEYRAR SIUALIC U SN0 dpewApeds 10) D NsiBu] 0F Bupey, Myl ssaDY @
, (W9p YN 241 WOy MGEpear) SISUIXS LOISUIYIIWOD

PUR SaADDE LyvO Auew Juueiuod j00q Suueayy 10) Bupedsy Syi N e
oy gl 01 pauy Ing sBeq
FSR1 341 Ul PIIIPOW S8 NI L1IUGO DA “ANPIV0IY 701D Tugaqe] Buipiepy

SUOSSI) 1@ Ul SIND |BNSIA JO SI0L IS o
PIYSIUY 5] IOM SSeP UdYm ‘sips aSenduel pue
Bupyuay) doaap 01 3NURLOD 01 Uy dip, © SE AJJeUOISEd0 PIsn 3 Osje ued sdeq yse) o
1SPOwW € Se SyuRq PIOM NDOL S JEIS W3 N - Spaom
pue saunid Suisn ssep ul ndol 3y Inoqe U pagy Swag sjensiA Aay ‘saadalpe
o Aeuoiig nig Ay YENOUY) SUOSSI| Ul UAIPpEY Moddns ued sleq ysel e
w “wayshg Appng anunuo) e
DIPISU AL SIU00W H0J ITeNIuel DOOT — Siaw N3I< oU] D DI 33¢d You 00

68




HEIS LOOans yua

€ 5 Jupredy aud vo snoy ¢

S0}

pasyan jjam s

qepear i ‘poddns jenduipg ainsuj

usS "ABayeas dqenjea Aaa

69



‘pasnbas sawavoyd

| #sped o) Ayuniioddo a3 yum saanidd Aujenb Yy yum s400q Supeas apinoig e
oM pasied pue dnosB jo asn 3Feinoouy e
.§§§8§§5§m§g8§ .

“UOISSNOSIP SSEP 3J0YM O pRiyd

341 9pNPU; 03 LIOKA Ue Iy o
wn Bunjug J0) Moy«

_ “suoiisanb Uado pue PIsOP XSy e
_ "UR1PEY S33Y U 1 3enBue) UMO Ul SUOP 3G O e3P PUB SAOU J0) MOJY e
. (309p viNg wouy dpgepeny) “a3enBue) 1say Jiay3 Ui S|ofs
foesam sey PP 341 1 400q Supeas jenBulg pue SIUEUORP [eNBuING FPKOL o
_ “Bugum pue Suipeas Y1oq pre 03 Pasn 3q 03 (sdeq ysey
_éanevnnnggdm!uagiigiu?sog .

| U0 FiqeeAT) —S2000) USSP UO SYUEY PIOM 10} S0

(VNG sapun wayshs ayy
AsiBu3 o) Bupey, 3yl ssady e

whmLUn 3y ssooe Jupusea)
pue adendue; poyeds o3 sawey Bunum pue sager §3 asow siensip Aay s e
_ (309p VING 343 WOy 3\qepeAe) S35125aX3 LOISUIYITWOD
| PUR SSOADE 1uvQ Avew Suweiucd $300q Suluedy oj Suipedy Syl 3N e

"2do} 43 03 payuy 3ng sdeq

* WEEL A Ul PIIRPOwW SE 203 S:5uad0 DUAIS “AINPadold 320D ‘Suigage ‘Suipie
mgﬁu.ﬁpeggvucﬁegaﬁaﬁgxsoeea .
"SUOSS3| ||€ Ll SIND |BNSIA JO $30] 35 .

PRYSIUY S1 pom ssep udym ‘sjiys aSendue| pue
vﬂf.gskaacss.js!ong?!!oisﬁ:a» .

PPOW € se syueq piom

%doy 534835 ¥y 35N - spaom

| pue s3umind Suisn ssep w) b0} g Inoge w payy Sueg sjensip Asy ‘saagalpe
3 lseuonaig 2n3ig 33 4En0sY) SUOSSIY Ul LIPIYD Loddns Jus ued sBeq yseL,
"PIPIIU 2ue sPPpow 0. aBienSur) Pood - Biqel NIS Y3 UO PPy oed JoUOG -

_ KemsSury #«3««

S9IAVHIS ONIHOVIL

Apuapuadapu) aiow yooq
M woyy saouIguas dn 3nd 3jdws duanbas ue)

A103s a3 Jo saway / sprom Pipasd Awapyuod uey

S$IND FduUUS
S3sn sand yuoyd pue ainyid Susn se am sy o

Wipesy

JS100ys 0F ou "yeads

ou |, "3a ,ou, Sursn saouayuas aaedau sassaudxy o
N9 SAI|ISIP / sy / sanjaswayy

INOGE UO[IESIBAUOD JeuLIOjul a3eru) 0] Sujuuidag o
ndoy ayy 03 paejas suoysanb yse ued

puE saseIyd EUOHESIAAUOD UOWIWO) 0} puodsal uey e

Jupje

(uays xau
354y) SBARDAULOY SR JO UoIdUNY Iy spuBISIApUN o
(dnoud e u)
Jadsiym ‘Fujusem e 3noys) SIS JUIIYIP YUM pasn
SUE SS3U3S JO JWN|OA ‘UOIIBUOJUI JRY] SPUBISIAPUN e
pauopsanb uaym Apeudosdde puodsas

0} |qe 5| pue saLols apadas yduns spueISIapUN

Bulpuejssapun
MOYS 0} SAINGLIU0D PUe AJAAJUIIE SUSIT o
PANND3J UBYM LONESIAMI0D Ul WINY s3]
asn Ay ueyy adendue; asow spueisiapun
LISEpjeaq 10) 3e3 NnOA pip

|
Ieym, 10 ;3B 1se) op noA pip Jeym, 3 suopsanb

puE 53sRIYd |EUOHIESIBAUCD UOLILIOD SPUBISIAPUN o

Tddisva

54315 V3 254 ' TS -8 XIGN3ddV |




ed 3unye) 1 afendue; aandaras AIIYM SSEP Ul Juasaud aq yus Aew pouad Juaps

FVURAPE Ul yeis LOAANS Yim SIU0IN0 Sunwea| Asy aseys ‘ASajens agenpea Aian

© 51 Jupea 3ud vo sndo; ¢ — pasyan II3M 51 ‘Ngepene y “poddns jenduiq Jinsu3 o

uaium aney Asyy veyl asow Ajuauayod ujepdxa uey o
SBUMEdS INYI| BDUIULS JWOS o

Adeanoe yum Ajuapuadapul
33pajpmouny djuoyd Bujsn spiom BB SIUM o
spiom ajduiys spads pue speay o

saanpyd /
¥om |10 Aq paproddns ‘Bujueaw ayew o3 sidwany .
SURIM
Aoy

Suoyd spuqbuos) [aaay yooq Buipoay p pay / £ pay A1y

a0 Yl yhoqge
suonsanb moj, pue Aym, Jeamsue o3 JupuuBaq sy o
IR Y3 wouy ojul Aoy aABIRI UEY e
uoddns yum A1o3s jj=9121 03 Buiuuidags)
yoddns
oS yum Aioys saduo) e Jo sjuana duanbas ue) e
way
JEJIUES € U0 PAsE] SISIAND 20| Adwiys sae|dwo) e

71




#31505d 0) Ajuniioddo ayl YIMm $an1id Ayjend yBiy yum 300G JUpeas apinolg e
Wom pasjed pue dnosll jo asn aBeinoduy e
($pLod#s UL INOGE) SwW BUpUIL 10§ MOjlY  »
‘suonsanb uado pue pasop xiy e
WP SNy W J1 aBenBue) UMO Ul BUOP 3G OF SHRIP PUL SN0V J0) MOJlY  ®
(¥09p w3 wou) sjqepeay) alenBue) 16y J9ys wi s)ys
Adesaun sey P a4l 1 syooq Bupeas jenduipg pue sapeUORP [enBulq aPINOId  «
Bunum pue Buipeas 10q pre 0) Pasn aq 0) (sBeq
WL W) Saew saseayd swauoyd Ajpudly Tv3 PUe Siew 1aqeydiy Ajpusy Tv3 Moy e
SN 129000 Ueyl s Jewiwesd 10000 ppow
Iewwesl pue vosuRYAWo)
SEOOns sansy o eme Buaq Adesl u duepuadapu) oW aleinoouy e
WNNOLUND By SS00e
upied) pue allenduey plojyeds 01 sawey Budum pue saqel ‘5 sjensia Aoy asn e
("ydep
VNG 341 WO MQepear) Sosiaxs UOISUIYMIGWOD Puk (X3} OF PAIMa) SBIVIY
PARANG) see Lyva Avew Buiueiuod syooq Sueawy 10) Supeay M N e
SUOSSA| J|® W SOND |ENSIA JO S10| I e
WIOM SERP SO} SEIN0SAI JO) SEIP! |APOW
OSI® |0 3] PRIMOWOD §1 I0M waym AJuo uj dip, ® SE 350 O NURUOD - sBeq ysel o
WING SPUN WasAs Syl O agegear e Yrym SQD ysiBug 03 Supey,
S T0 SoURUORNP NG HWIS PUR SHURG PIOM JBYLIN, O 5008 IPA0AY .
PIPUIIXDS 3G LD YIYM SHURq paom d|do)
LS AITIS VNG @50 AR 0) Sanape 20) AJeUORP BNl YL T oS apnIu
_te.u.:l» 200} Ped 20) Aengedoa aepdosdde sy sey pand Ayl YD) .
eiggtg.lc.ifzniaaz .

SHOLUIVHLS ONIHOVIL

oo VY30

yoddns

YUM IX0) S INOGE SUOIISEND |[RARLILM JOMSUR UE) o

AN03s B U0 SUO|Udo Waoj o) Uileq ue) e

Ajjvapuadapu) A201s 1a8U0| € JO SIUDAD OUBNDIS UE) o
voddns yum yooq

BUYL WOL 2ouRues dn 1N 2aBuog  uenbas ue) e
PapaRu s

§| LOddns JENS|A < |1EI0P MIOW YuMm A10)s B |90 ur) e

PUIpeas UayM I0W SN JpUoyd pUR DIUDIUDS SIS o

Wijpesy

(oun| A 109 | pue SpUBM) AW YUM HiE) | pUR j00Ys

OF |, “F'0) S8RINEU| MU0 WYiim suopaunfuol
A YHM SROUNIUSS pUnodwod Nseq Sesn e
SUOHSAND Pas0)) / udo 1DVNP JOMSUR UE) o
YORRds 2oyl 10001054105 0y sulog o
Losed uad v aany
| VD, = J0pI0 paom s Bug JO 10000 MIOS SMOYS o
SanasLWIBY)
INOGE SUOHESIBAL0D [BWLIOJU MIRIPUIUED) o

WUiyesas

(mossowo) pue Aepoy ‘Aepiaisap) udiues
€ J0 BupuuBag Syl 10 SEOURINIM MU} SPURISIPUN e
2000 pUR J0YOTA) SSRID PYL OJ US| UED) o
$010038 JO dBuR) Jopim € purisIapun 0} BujuuiBeg
250 Asyl vey) alenBue) MI0W SPURISIAPUN o
SUOLINIISU| JO 2OUANDES © SMOJI0) PUR SPURISIAPUN o

BUIPUETTISPUT PUE FUTUSTITT
Wanw

Sa115 V3 751 8 T5% -8 XIONIddV




‘oepd Jupyes ) alenBue) aandadas BIdYMm ssep Ug JUasaad aq s Aew pouad Juays

OURADE U Jje3s LOAANS Y SWOIN0 Buiwied) Ady aseys ABajens dpqenjea Asan
€ 51 Juppea) 2ad U0 SN0 €~ PISHAN JIM S “Jqerent “Woddns jenBuyq 2unsu3 o

SPIOM UBBMIRG saords sey Ajlensny e
(210 s20upLINP JO VOISS|WO ‘SBupue
QIBA 120L00U|) SHPRINICU| SUIRIVOD IS Bul)jam
ING SPPpow / saweyy / poddns jensia / jenxajuod
UM SOOUDIIOS £ ~ 2 1500y e jo ydesBeaed ¢ soaum o
Bujueaw aiow sAoAuoy o
Ajoeanaoe
SPIOM vowiwod Axuanbayy yBiy 2Wos saIm e
Ajpuspuadapu) sacusjuas ajdwys
pue suondes wuoj o) suileg o
UM

(Ayonyw
SN0y SpaqBuos) [aady yooq Buipoas 5 pay / » pay Ay

(SpIom LOdaIND UOWIWOI) SINEIN0D

MU U SPIOM PRIBIUNOOUD AISnOaId speay o
X031 Wy} noqe suopsanb

AUM, pue mop, Jomsue AQUapPUO) MIOW UR) o




BOURADPE Ui 18IS LIOAANS s S3wo0Ino Bujwed) Aay aseys ‘ABajesis ajqenjea Asan

€ 5 Buprea) aud vo $100) © ~ PISIN ||aM 51 "Bjqepeas ;i ‘Joddns jenBuyyg ainsu3
Panbas sawauoyd

51000 03 AYuniioddo ayi yum sauniid Ayjend yaiy yum $400q Sugpeas apinoig
"W0Mm paujed pue dnod jo asn aleinoau]

SANEINL 120000 vyl Jayie) Jewwesd 104500 [Bpow

PEY ® G 3200 1x83 JO 3000 & BuppRay pue Supeas - ay

JRWWeE pue oKLYWL

SEOPns sanss 0 deme Bueq Ay Ul dudpuddepu; aow aleanoouy
(spuodas ual Inoqe) “swl Bupiuiys S0; Moy

SUOHSIND LA JIOW pue PISO) iy

(¥op vna wouy mgeyeay) aBenBuey 1say Jayl Ul s)ps

Aoriany sey PRy Sy 1 syooq Bupeds jenduipg pue SaLELOIP [enBuINg IPIA0Lg
Bunim pue Buipeas WOG pie O) Pasn aq (NS U

(s8eq ysei v) siew sasesyd wauoyd AIPua) Tv3 pue siew Jaqeydiy Ajpudiy Tv3
NN ) SS00R

Supsea) pue allendue poyess o) sawey Junum pue saqes ‘33 sjensip Aay a0
(adop

VNG 941 WOy Mqeyeas) sassaxd uopsuayasdwod pue (1xa)] 0 Paleay Sy
| PRDANA) SR LYY Avew Buuniuod syo0q Sujuedy 10) Supeay syl asn
| SUOSE| Ul PAPIAU (|0S e sjensip
m ‘syueq paom ndoy
| SIS WING a5 Aoraany 204 sanidalpe J0) Aseuonap 2anidlg Ay F9 awos apnpu
| Aew sBeq yse) ~ ndol Yoea 20 Aengeson aepdosdde g sey idnd ay) »ayd
WIOM SSBD JO) Sedp)| 10y

[PPOW € S¢ 350 OS]y PIIMHOWOD ) oM Ssep udym Ajuo uj dip, e se asn - slieq yse)
WN|AOLND 341 JO S1DadsE e Ul panjoau) Ayny 3q pnoys s|idng

YOO T U}

SIIDILVHLS ONIHOVIL

AemsSury | zeﬁ

Jlepads ‘wBjens, spiom Jesueiun
U SIAISNP SN PUE S28338) SPUBlg pue sjuawlas
‘sano Jupueaw pue adududs

‘Nuoyd jo aanixw e Jusn speas Ajuapyuod aiow
(230 Joyne ‘qinig ‘a3 Janod 3'a) sauneay

K03 SMOUY “5'9 NOOoq ¢ JO UoRIUN) BY) SpUBIsIapUN

R LTROTIRETEN]
BWOS i ylinoyy e Ajseadosdde (108 | ‘pey | ‘pip

L uam | Te) squan seinBas) uoWwWod pue (pauls)|

| ‘padeyd | ‘3'9) sqaan JegnBas osusy ojdus ysed sasn
Joqe) dy) uo ‘shepyoy

Oy vy, “eoryd pue dwi) Jo seseiyd jejqiaape sasn
AN0 3 usy, ‘sBey uopsanb djenwuo) sasn
ANRUGT UG A8, SUORINIISU| JO souanbas
voys ¢ aal 03 ajqe ‘safessow apdwys shejoy

S MOLIOWOo)

N9 150 ‘Aepo) ‘Aepiaysol, ‘saaxiew s} sasn
As03s ajdus ¢ ||03as ue)

‘SRAPI UMO u|epdxd ue)

Ajuap)juod

SOAJOSWIBY] INOGE SUONIESIAAU0D djep|u| ue)

pavoddns /

| POPIOJEIS USYM SUORESISALOD JS0W PUBISIaPUN UE)

SUO[IRIA|

PUE SUOIIDNIISU] WOOISSEP J50W PURISIIpUN Ue)
ssaeads Jo aBues Japim e 03 Ajaauae uals) ue)
‘a0 wed Asyy veyl adendue) aiowWw spueisiopun

€6 431573

_ Sd3151v3 2% '§ [SX -8 XION3ddV

74



aoud Bupyey s) alenBue) aapdacas asaym ssep u) Juesead aq s Aew popsad Jums

SOOUDIULS W) 03 Uy,

05|y (Auuny s) ays asnesnq g oy |, ‘3'9) ssnedaq
J PUE, S YINS SUOPUN[UOD YIM SROUDIUDS Sas()
'Splojeds Bupam pue

S|0poW Jo poddns pasu Aegy IXajuod pue asodind
‘Qaue|pne oy) 03 mepdosdde se Juppam oy

UL WIO) D44 20dS € JO SRINJED) AWIOS SIRIISUOWBQ
(Sy4eu uojisanb

'SAoys |0y ‘S0 jeyded Ba) uopenpund dseq

JO SUORIUNS YL SPURISIGPUN PUR SDIRIISUOWIBY
SI0L0 SWos Yim ylinoy ‘suojysodesd

‘sunouvoad ‘sepapae ‘sjeangd asn o) Bujuuiog

(mes | Juam )

SULO) AenBasl) vowwod pue (pauss)| | ‘paied | ‘1)
SULIO) Je|nlos osu) ajduws ysed asn o) Bujuulleog
Adeanaoe Bupseaisug yim

‘0Up o MOUY Jpuoyd Bu|sn SpIom Je)|IuRuN SO3AM
SOOURIU0S Bpdwgs

QoS pue sesiyd yinoays Tujuesw saaeunuiwo)

(Ajopawy
SO SPAGDUOS) S|ens) oo Buipray 9 mojeA /& poy Ay

OAD| SIYE I na) Jo sesodand Jupiayip sesiulioday
(W= opues ays ‘Aoyi-uaipiya mp)

sHuys pue ajdoad 1oy sedus0s UNOUOI $M0)|04
pnoje Bujpeas

UOUM SUOISEND B1RIIUBIBLIP 0) UOJIRUOIY| SO PO
OARRAIRU U) Yoaads pur anBo|e|p sajuep)
SUopsanh |epuRIu| payse

UM Suopudo Syl Ujedxe o) sIAWale pue ey oyl
WWIOAJ UORRWIOJU| SOARLILI SIUMP|JU0D BIOW YIM
(S0 uopsanb ‘sdoys |ny

‘S1000) jeyded B0) vopenpund Hseq JO SUO|IUNY
DY) PURISABPUN PUE BIRAISUOWRP 0} Buies




