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1.0	Introduction	

The	primary	aim	of	our	research	was	to	explore	the	language	learning	provisions	available	to	

EAL	 students	 currently	 attending	 primary	 schools	 in	 Greater	 Manchester,	 alongside	 the	

effects	of	bilingualism	on	the	development	of	these	pupils.		

	

We	were	fortunate	enough	to	be	gifted	a	fantastic	opportunity	to	work	in	partnership	with	

four	 schools	 with	 a	 high	 percentage	 of	 EAL	 pupils;	 Green	 End	 Primary	 School,	 Ladybarn	

Primary	School,	Cringle	Brook	Primary	School	and	Chapel	Street	Primary	School.	We	looked	

closely	at	how	these	primary	schools	adapt	their	curriculum	to	accommodate	EAL	children	

and	what	opportunities/provisions	are	available	 for	 these	students,	as	well	as	 the	ways	 in	

which	Ofsted	assess	these	provisions.	

	

From	 a	 series	 of	 interviews	 alongside	 further	 reading,	 we	 have	 found	 that	 Chapel	 Street	

Primary	 School	 is	 performing	 at	 a	 significantly	 lower	 level	 than	 the	 Academies,	 though	

progression	is	present	across	all	four	schools	within	the	EAL	pupils.	It	can	also	be	said	that	

EAL	success	is	often	brought	by	a	greater	control	over	the	use	of	funding	as	well	as	having	

teaching	staff	that	are	highly	trained	in	the	area.	

	

1.1	Terminology	

A	full	list	of	terminology	can	be	seen	in	Appendix	A,	please	consult	before	reading.		

	

1.2	Summary	of	background	literature	

As	part	of	our	review	of	our	chosen	schools,	we	analysed	Ofsted’s	most	recent	reports	for	

each	school.	All	Kingsway	Trust	Schools	were	awarded	an	outstanding	rating	while	Chapel	

Street	was	 given	 a	 Requires	 Improvement,	 one	 step	 down	 from	 their	 previous	 inspection	

during	which	it	received	a	rating	of	good	(Ofsted,	2012).	All	of	the	schools	were	commended	

for	the	provisions	available	for	EAL	beginners	as	well	as	the	passion	showed	by	teachers	to	

provide	an	excellent	 service	 to	pupils.	However,	Chapel	 Street	were	highlighted	as	having	
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lower	performance	in	end	of	Key	Stage	2	assessments	as	a	result	of	 lowering	standards	of	

teaching	 and	 a	 lack	 of	 a	 clear	 direction	 in	 terms	 of	 monitoring	 and	 achieving	 pupil	

progression	(Ofsted,	2017).	Other	problems	such	as	poor	use	of	pupil	premium	funding	and	

a	shortcoming	of	detailed	questioning	from	governors	regarding	this	were	also	mentioned.	

Despite	this,	the	Ofsted	inspectors	were	largely	positive	on	the	recent	appointment	of	the	

school’s	new	Head	Teacher	and	indicate	improvements	in	provisions	over	the	beginning	of	

their	tenure.		

Cringle	Brook	and	Green	End	were	praised	for	their	 interaction	with	parents	of	pupils	and	

the	 diversity	 of	 their	 curriculum	 (Ofsted,	 2017)	 (Ofsted,	 2015).	 Both	 of	 these	were	made	

possible	by	diligent	staff	members	who	consistently	have	student’s	best	 interests	at	heart.	

To	compound	this,	considered	use	of	the	pupil	premium	funding	allows	the	school	to	tailor	

its	provisions	to	each	individual	pupil,	creating	a	positive	learning	environment	for	EAL	and	

non-EAL	pupils	alike.	

It	 should	 also	 be	 noted	 all	 three	 Kingsway	 Trust	 Schools	 have	 recently	 gained	 Academy	

status,	with	Green	 End	 and	 Ladybarn	 converting	 in	 2013	 and	 Cringle	 Brook	 obtaining	 the	

status	as	soon	as	the	school	opened	in	2014.	This	has	given	the	schools	greater	control	over	

how	 to	 structure	 their	 timetables	 and	 curriculum	 as	 well	 as	 allowing	 them	 to	 channel	

funding	into	streams	they	consider	to	be	most	important	(BBC	News,	2016).	While	all	four	

schools	receive	similar	funding	from	various	avenues	including	PPG,	DFC	and	various	Sports	

funding,	 it	 is	 clear	 the	 Kingsway	 Trust	 Schools	 have	 more	 freedom	 to	 choose	 how	 this	

money	is	spent.	

While	 all	 our	 investigated	 schools	model	 good	provisions	 for	 EAL,	 it	 is	 clear	 the	Kingsway	

Trust	model	provides	a	successful	template	to	achieve	maximum	success	with	this	cohort	of	

pupils.	 This	 has	 been	 recognised	 by	 Chapel	 Street,	 subsequently	 leading	 to	 a	 partnership	

forming	 between	 the	 schools.	 This	 cohesive	 approach	 has	 been	 recommended	 in	 other	

government	 documentation	 such	 as	 the	 archived	 Excellence	 and	 Enjoyment	 paper,	which	

highlighted	the	importance	of	schools	working	together	to	raise	academic	standards.	Due	to	

Green	End	being	in	special	measures	as	recently	as	2006,	forming	an	alliance	with	such	an	

outstanding	 school	 raises	 Chapel	 Street’s	 prospects	 of	 short-term	 improvement	 and	

longevity	in	their	future.		
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2.0	Methodology	

While	the	project	has	evolved	since	the	original	report,	the	structuring	of	our	data	collection	

and	 research	 has	 stayed	 largely	 the	 same.	 We	 carried	 out	 three	 professional	 structured	

interviews	 in	one	week	during	May,	the	first	of	which	took	place	at	Chapel	Street	Primary	

with	their	EAL	lead	on	the	2nd	May.	The	second	interview	took	place	over	the	phone	with	

the	EAL-ESOL	lead	for	Ofsted,	on	the	4th	May.	The	final	interview	took	place	on	the	5th	May	

at	 Green	 End	 Primary	 with	 the	 EAL	 coordinator	 for	 the	 Kingsway	 Trust,	 which	 also	

incorporates	Cringle	Brook	Primary	School	and	Ladybarn	Primary	School.	Each	interview	was	

supplemented	with	thorough	research	into	each	School’s	available	Ofsted	reports	alongside	

a	 collection	 of	 various	 performance	 indicators	 such	 as	 average	 scaled	 scores,	 progress	

scores	and	confidence	 intervals	of	pupils	at	 the	End	of	Key	Stage	2	and	the	percentage	of	

pupils	 meeting	 the	 higher	 and	 expected	 standards	 by	 the	 end	 of	 Key	 Stage	 2.	 Where	

possible,	whole-School	as	well	 as	EAL-specific	data	was	collected	 to	distinguish	EAL	pupils	

from	the	other	students	and	through	this	analyse	EAL	performance	in	 isolation	to	develop	

an	 understanding	 of	 how	 these	 students	 are	 performing	 relative	 to	 the	 whole	 School.	 It	

should	be	noted	there	is	no	available	performance	data	for	Cringle	Brook	Primary	School	as	

it	was	recently	formed	in	2014	as	a	one-form	entry	school	and	subsequently	has	no	children	

at	the	end	of	Key	Stage	2.	In	addition,	no	Ofsted	reports	are	available	for	Ladybarn	Primary	

School	 as	 no	 inspections	 have	 been	 carried	 out	 since	 the	 Academy	 conversion	 was	

completed.		

	

During	our	visits	to	Chapel	Street	and	Green	End	Primary	Schools	we	were	provided	with	an	

extensive	collection	of	supporting	documents,	EAL	statistics	and	teaching	curriculums	which	

provided	us	with	a	rich	insight	into	the	provisions	available	throughout	the	schools	and	their	

implementation	in	the	classroom.	This	data	is	more	current	than	is	available	online	through	

the	Government’s	School	Comparison	Service,	and	While	this	has	effectively	led	us	to	have	

two	distinct	data	sets	in	some	areas,	we	will	continue	to	refer	to	both	throughout	the	report	

as	the	discrepancies	provide	valuable	insight	into	the	Government’s	opinion	of	the	schools	

on	top	of	a	clear	depiction	of	how	each	school	monitors	and	tracks	EAL	internally	over	each	

school	year.			
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We	have	been	successful	at	 largely	 following	our	agreed	time	plan	throughout	the	report,	

with	 the	 exception	 of	 the	 Phone	 Interview	 with	 the	 OFSTED	 EAL-ESOL	 lead.	 Conflicting	

schedules	meant	the	planned	date	had	to	be	pushed	back,	however	this	slight	delay	allowed	

for	and	easier	linking	of	information	from	Ofsted	with	comparisons	between	schools	as	each	

of	our	interviews	were	conducted	within	one	working	week.	

	

3.0	Findings	

		

3.1	EAL	Students	

			

	
Figure	 1.	 Percentages	 of	 EAL	 pupils	 at	 each	 school	 according	 to	 Government	 (GOV.UK,	

2017i),	 (GOV.UK,	 2017j),	 (GOV.UK,	 2017k),	 (GOV.UK,	 2017l)	 and	 School	 Data	 (See	

Appendix	A)	

This	table	contains	two	sets	of	data	as	the	schools	involved	provided	more	current	data	than	

what	was	available	online.	It	has	been	noted	that	all	schools	apart	from	Cringle	Brook	have	

seen	rises	in	the	number	of	EAL	pupils;	a	general	increase	in	EAL	pupils	is	expected	due	to	

the	communities	surrounding	the	school	but	Cringle	Brook	may	have	seen	a	larger	entry	of	

Non-EAL	due	to	the	current	success	it	is	enjoying.						
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Figure	2.	Variation	of	EAL	Pupils	 in	accordance	with	 the	Department	 for	Education	 (DfE)	

EAL	Codes	(See	Appendix	B)			

With	 reference	 to	 figure	 2,	 the	 DfE’s	 EAL	 STEPs	 programme	 monitors	 the	 progress	 of	

students	 by	 placing	 them	 into	 these	 five	 proficiency	 categories.	 Kingsway	 Trust	 have	

extended	this	by	separating	the	earlier	stages	of	proficiency	into	A1-3	and	B1-3	with	the	aim	

of	more	closely	monitoring	the	schools	‘EAL	Beginners’	.	EAL	pupils	are	assessed	throughout	

all	 four	 investigated	 schools	 on	 listening/understanding,	 speaking,	 reading	 and	 writing.	

Chapel	Street	use	the	reading	assessment	to	decide	the	overall	STEP	level	of	a	pupil	when	

the	pupil	originally	joins.	

		

3.2	Performance	at	the	end	of	KS2	

		

Cringle	Brook	Primary	will	not	be	relevant	to	this	data	as	they	have	no	pupils	in	year	6.	

		

3.2.1	Average	Scaled	Scores	
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Figure	3.	Average	Scaled	Scores	 for	Maths	and	Reading	across	 compared	 to	Manchester	

and	 National	 averages	 in	 summer	 2016	 (GOV.UK,	 2017m),	 (GOV.UK,	 2017n),	 (GOV.UK,	

2017o)		

According	to	average	scaled	scores,	Green	End	are	the	highest	achieving	school,	comfortably	

exceeding	 the	 Local	 Authority	 and	 National	 Averages.	 Ladybarn	 Primary	 is	 currently	 only	

meeting	 the	 Local	 Authority	 average	 for	 reading	 but	 both	 the	 Manchester	 and	 National	

averages	 for	 maths.	 Chapel	 Street	 Primary	 is	 underperforming	 quite	 significantly	 with	

particular	problems	surrounding	reading.	However,	new	changes	implemented	by	the	new	

Head	Teacher	regarding	improving	teaching	standards	could	may	well	see	this	figure	rise	at	

the	end	of	the	academic	year	(Ofsted,	2017).	

		

3.2.2	Percentage	of	pupils	meeting	expected	and	higher	standards		

	

The	majority	of	students	at	Green	End	Primary	are	achieving	the	expected	standard,	and	an	

additional	7%	of	pupils	are	achieving	the	higher	standard.	Similarly,	over	half	of	students	at	

Ladybarn	Primary	are	meeting	the	expected	standard,	although	a	very	small	proportion	of	

students	 have	 been	 able	 to	 meet	 the	 higher	 standard;	 none	 of	 which	 fall	 into	 the	 EAL	

cohort.	In	contrast,	only	a	small	number	of	students	at	Chapel	Street	Primary	are	working	at	
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the	 expected	 standard,	 and	 they	 have	 the	 least	 number	 of	 students	 meeting	 the	 higher	

standard.	

		

3.2.2.1	Comparisons	between	EAL	students	and	whole	school		

	

Figure	 4.	 Comparison	 between	 EAL	 pupils	 and	 whole	 school	 regarding	 Expected	 and	

Higher	Standard	in	Reading,	Writing	and	Maths	being	reached	at	the	end	of	KS2	(GOV.UK,	

2017p),	(GOV.UK,	2017q)	

This	comparison	shows	that	EAL	students	within	the	Kingsway	Trust	schools	are	performing	

just	 as	well	 as,	 if	 not	 better	 than,	 the	 non-EAL	 students.	 The	 percentage	 of	 EAL	 students	

achieving	 the	Expected	Standard	 is	higher	 than	 that	attained	by	 the	whole	School	 in	both	

Kingsway	Trust	schools,	with	Green	End’s	EAL	cohort	also	achieving	a	higher	percentage	of	

pupils	 reaching	 the	higher	 standard.	However,	Chapel	Street	does	not	 follow	 this	pattern,	

and	 notably	 low	 percentages	 in	 comparison	 to	 Kingsway	 Trust	 are	 reduced	 further.	 This	

could	be	a	direct	consequence	of	the	recently	removed	curriculum	which	stunted	students’	

potential	to	achieve	beyond	expectations.	These	problems	are	currently	being	amended	by	

a	 newly	 appointed	 Head	 Teacher	 and	 a	 diligent	 senior	 leadership	 team	 which	 all	 have	

students’	best	interests	at	heart	(Ofsted,	2017).				

3.2.3	Progress	scores	in	Reading,	Writing	and	Maths	
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This	comparison	shows	 that	Green	End	Primary	are	excelling	 in	all	 three	aspects	 (reading,	

writing	 and	maths),	 achieving	 well	 over	 the	Manchester	 average.	 Similarly,	 Ladybarn	 are	

also	 exceeding	 the	 average	 in	 all	 aspects.	 Students	 at	 Chapel	 Street	 are	 achieving	

considerably	 lower	 than	 the	Manchester	 average	 in	 all	 aspects.	One	 trend	we	 can	 derive	

from	this	data	is	that	pupils	tend	to	achieve	worse	grades	in	reading	than	any	other	skill.	

		

3.2.3.1	Comparisons	between	EAL	pupils	and	whole	school	

	

Green	 End	 and	 Ladybarn	 consistently	 achieve	 higher	 EAL	 progress	 scores	 than	 what	 is	

represented	 across	 the	whole	 school,	with	 the	only	 exception	 coming	 from	EAL	 student’s	

progress	 in	Green	End	which	are	only	slightly	below	the	School’s	average.	Most	consistent	

progress	across	schools	is	in	Maths;	Chapel	Street’s	EAL	pupils	attain	the	most	progression	

in	the	subject	and	outscore	the	school	average	while	The	Kingsway	Trust’s	EAL	pupils	make	

considerably	 higher	 progress	 when	 compared	 to	 their	 average.	 Reading	 shows	 the	 most	

inconsistent	 results,	with	 EAL	 pupils	making	 less	 progression	when	 compared	with	 school	

averages	 on	 two	 occasions.	 This	 may	 indicate	 why	 Chapel	 Street	 have	 chosen	 to	 focus	

specifically	on	reading	levels	of	EAL	students.	

	

Figure	5.	Progress	Scores	 in	Reading,	Maths	and	Writing	across	three	of	the	 investigated	

schools	(GOV.UK,	2017m),	(GOV.UK,	2017n),	(GOV.UK,	2017o).	
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3.2.4	Confidence	 intervals	 for	progress	scores	and	Comparisons	between	EAL	and	whole	

school	

	

	

Figure	 6.	 	 A	 comparison	 between	 the	 difference	 in	 range	 across	 whole	 school	 and	 EAL	

Progress	Confidence	Intervals	(GOV.UK,	2017m),	(GOV.UK,	2017n),	(GOV.UK,	2017o).	
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The	confidence	intervals	provide	a	seemingly	clear	insight	into	EAL	attainment.	While	Figure	

6	shows	EAL	pupils	always	achieved	more	sporadic	results	in	last	year’s	examinations	across	

all	 three	 schools,	 the	upper	and	 lower	values	 in	 figure	7	on	almost	every	entry	 show	EAL	

pupils	 achieve	more	progress	 at	both	 the	 low	and	high	end	of	 the	 spectrum.	This	 gives	 a	

clear	indication	EAL	children	are	matching	and	often	exceeding	the	progress	of	their	peers;	

this	trend	is	consistently	followed	in	the	most	improving	EAL	pupils	who	exceed	the	upper	

confidence	 values	 in	 all	 but	 one	 field	 (writing	 progress	 in	 Chapel	 Street)	 across	 all	 three	

schools	while	 the	Kingsway	Trust	EAL	pupils	who	make	 less	progress	consistently	equal,	 if	

not	exceed	the	lowest	progression	levels	made	in	Maths	across	the	schools.				

			

3.3	Potential	Attainment	-	influencing	factors	relevant	to	EAL	

While	other	factors	such	as	free	school	meal	percentages	and	the	number	of	eligible	pupils	

for	pupil	premium	funding	is	consistently	linked	to	EAL	as	well	as	academic	performance	in	

ethnic	 minority	 groups	 (Ofsted,	 2014),	 we	 have	 chosen	 to	 focus	 this	 section	 on	 absence	

figures	and	the	utilisation	of	funding.	During	our	interviews	at	Chapel	Street	and	Green	End,	

it	was	 stressed	 that	 regular	 high	 attendance	 is	 essential	 for	 pupils	 to	 ascertain	 consistent	

progression,	 with	 both	 believing	 high	 attendance	 positively	 correlates	 with	 increased	

progress.	 Funding	 utilisation	 featured	 prominently	 throughout	 the	 schools’	 recent	 Ofsted	

reports.				

	

	

	

	

Writing	 Progress	 (whole	

school)	

Confidence	 Intervals	 for	

Writing	Progress	(EAL)	

0.6	to	6	 -6.1	to	-2.5	 N/A	 3.5	to	8.3	

Figure	7.	Upper	and	Lower	Confidence	Intervals	-	A	comparison	between	whole	school	and	

EAL	(GOV.UK,	2017m),	(GOV.UK,	2017n),	(GOV.UK,	2017o).	
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3.3.1	Absence	and	Persistent	Absence	

	 	

Figure	 8.	 Absence	 and	 Persistent	 Absence	 data	 for	 all	 four	 schools	 (GOV.UK,	 2017i),	

(GOV.UK,	2017j),	(GOV.UK,	2017k),	(GOV.UK,	2017l).	

Chapel	 Street	 and	 Cringle	 Brook	 exceed	 the	 national	 averages	 on	 both	 fronts.	 However,	

Ofsted	 highlights	 the	 leadership	 teams	 of	 both	 schools	 are	 addressing	 this	 issue;	 Cringle	

Brook	have	seen	reduced	absence	rates	over	the	beginning	of	the	2016/17	school	year	while	

Chapel	 Street	 are	 working	 hard	 to	 eliminate	 safeguarding	 as	 a	 major	 reason	 behind	

absences	(Ofsted,	2017)	(Ofsted,	2017).		

3.3.2.	Utilisation	of	funding	

	 Green	End	 Ladybarn	 Cringle	Brook	 Chapel	Street	

DFC	 £9,163.75	 £9,179	 £4,945	 £11,623	

PPG	 £264,000	 £265,320	 £33,000	 £303,600	

Sports	Funding	 £9,815	 £9,825	 £8,270	 	

Figure	9.	Funding	Received	in	selected	areas	across	16/17	Academic	year	(GOV.UK,	2017r),	

(GOV.UK,	2017s),	(GOV.UK,	2017t).	

Poor	use	of	 funding	and	a	 lack	of	government	questioning	was	keenly	 criticised	 in	Chapel	

Street’s	 recent	 Ofsted.	 As	 shown	 in	 figure	 9,	 the	 well-documented	 bridge	 in	 funding	

between	 Academies	 and	 state-maintained	 schools	 is	 not	 obviously	 noticeable	 in	 these	
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funding	areas.	While	Ofsted	praises	the	use	of	Sports	funding	to	increase	participation	and	

enjoyment	of	P.E	in	Chapel	Street,	the	investigators	report	that	funding	from	other	areas	is	

not	being	sufficiently	tailored	to	meet	the	needs	of	the	pupils;	something	which	needs	to	be	

amended	due	to	the	specific	needs	of	the	school’s	EAL	cohort.	

		

3.4.	Systems	in	place	for	improvement	of	EAL	provisions	

On	 visiting	 Green	 End	 and	 Chapel	 Street,	 the	 schools	 provided	 us	 with	 extensive	

documentation	 on	 their	 current	 EAL	 policies	 and	 strategies.	 Both	 interviewees	 lead	 EAL	

teams	that	provide	 frequent	 interventions	 for	pupils	at	 the	A-C	stages	while	continuing	to	

monitor	these	children	as	they	advance	further.	With	particular	reference	to	Chapel	Street,	

a	 clear	 action	 plan	 has	 begun	 to	 be	 implemented	 across	 the	 school	 with	 the	 aim	 of	

improving	EAL	performance.	Early	indications	suggest	the	strategies	are	proving	successful.	

						

3.4.1.	Partnership	between	Chapel	Street	and	Kingsway	Trust	

A	major	reason	why	Chapel	Street	has	seen	improvement	in	provisions	in	EAL	is	through	a	

new	 partnership	 formed	 with	 The	 Kingsway	 Trust.	 Through	 regular	 meetings	 with	 the	

Kingsway	Trust	EAL	co-ordinator	and	her	 team,	 the	Chapel	Street	EAL	division	 is	 currently	

rolling	out	a	whole	school	action	plan	to	 improve	standards	and	results	have	been	almost	

instantaneous.	With	 frequent	 interventions	 focusing	particularly	on	reading	with	elements	

of	phonics,	EAL	pupil	progress	is	beginning	to	soar	with	methods	such	as	pre-teaching	and	

interventions	massively	boosting	a	 large	percentage	of	EAL	pupil’s	Reading	Recovery	Level	

(an	 education	 programme	 used	 to	 boost	 the	 reading	 standards	 of	 the	 pupils	 most	

struggling)	 and	 the	 number	 of	 English	 proficiency	 STEP	 levels	 they	 are	 able	 to	 advance	

through.	 In	most	cases,	the	pupils	had	progressed	through	two	or	more	Reading	Recovery	

and	 STEP	 levels	 between	 September	 2016	 and	 March	 2017.	 This	 seems	 to	 be	 a	 direct	

consequence	 of	 following	 the	 broken	 down	 English	 proficiency	 STEP	 levels	 from	 The	

Kingsway	Trust.	

	

4.0	Discussion	

From	our	 findings,	 interviews	and	extended	readings	around	the	topic,	we	have	 identified	
the	following	discussion	areas	as	particularly	relevant	to	our	investigated	schools.		
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4.1	Forming	partnerships	rather	than	converting	to	Academies	has	been	the	main	reason	
behind	the	recent	success	of	The	Kingsway	Trust	

Academy	 numbers	 significantly	 increased	 under	 the	 coalition	 government	 with	 schools	
seeking	 independence	 from	 the	 local	 authorities	 (BBC,	 2016).	 While	 converting	 to	
Academies	has	clearly	benefitted	 the	Kingsway	Trust	Schools	 in	 terms	of	channelling	 their	
funding	into	preferred	avenues	and	developing	their	EAL	curriculum	to	fit	the	needs	of	the	
pupils,	 it	does	not	follow	that	Academies	represent	the	majority	of	Primary	schools	within	
the	upper	echelon	of	attainment.	Of	the	78	schools	across	England	whose	KS2	EAL	pupils	all	
achieved	the	expected	standard	in	the	end	of	Key	Stage	exams,	only	fifteen	were	Academies	
(compare	 schools	 reference).	 Supporting	 results	 can	also	be	 found	 in	 reading,	writing	and	
maths;	with	no	more	than	three	of	the	top	ten	schools	for	a	subject	being	academies.	This	
indicates	 the	 well	 documented	 advantages	 of	 academisation	 are	 largely	 reliant	 on	 the	
internal	workings	of	the	school	with	schools	requiring	high	quality	 leadership	and	efficient	
strategies	to	maximise	the	achievement	of	EAL	pupils.	

In	contrast,	it	is	clear	the	formation	of	The	Kingsway	Trust	has	increased	standards	across	all	
three	schools.	Green	End,	having	been	 in	special	measures	as	recently	as	2006,	are	now	a	
top	 five	 performing	 school	 in	 England	when	 compared	with	 schools	with	 similar	 levels	 of	
attainment	at	KS1.	Moreover,	Chapel	Street	have	seen	major	improvements	in	results	while	
following	more	scrutinised	systems	with	proven	success	records.	In	many	ways,	it	could	be	
argued	 this	 partnership	 has	 broadened	 Chapel	 Street’s	 perspective	 on	 how	much	 control	
state	maintained	schools	possess	when	it	comes	to	interpreting	the	curriculum,	something	
which	 has	 been	 reinforced	 since	 the	 publication	 of	 the	 Excellence	 and	 Enjoyment	 Paper	
(DfE,	2017).	Combining	 this	partnership	with	an	experienced	Head	Teacher	and	a	 focused	
EAL	department	is	likely	to	generate	a	very	similar	level	of	success.	

4.2	Parental	Involvement	in	pupils’	learning	is	essential	

Parents	are	often	the	gateway	to	triggering	aspiration	and	ambition	in	pupils.	As	is	shown	in	
data	 collected	 from	 Roma	 students,	 improving	 links	 with	 parents	 has	 had	 positive	
implications	 on	 the	 attendance	 and	 performance	 of	 children	 (Ofsted,	 2014).	 This	 impact	
extends	to	aspiration	of	the	pupils;	ethnic	minority	parents	 in	London	are	claimed	to	raise	
children	with	 higher	 aspiration	 and	 excel	 progress	 through	 the	GCSE	 years,	with	 the	 high	
performance	 fully	 accounting	 for	 the	 perceived	 ‘London	 Effect’	 on	GCSE	 results	 (Burgess,	
2014).	

All	 the	 schools	 are	 commended	 for	 their	 established	 links	 with	 parents,	 with	 constant	
communication	 an	 underlying	 positive.	 The	 importance	 of	 positive	 relations	with	 parents	
was	reinforced	in	our	interview	with	the	OFSTEAD	EAL-ESOL	lead,	who	indicated	the	level	of	
parental	 aspiration	 is	 significantly	more	 important	 than	 their	 education	 level.	 Parents	 are	
intricately	 involved	 within	 the	 Kingsway	 Trust	 with	 regular	 coffee	 mornings,	 language	
acquisition	 classes	 and	 active	parent	 governors	 a	major	 component	of	 the	 school.	 Chapel	
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Street’s	links	with	parents	are	also	good,	though	proposed	language	classes	didn’t	embed	in	
the	 school	 due	 to	 scheduling	 difficulties.	 As	 this	was	 so	 successful	 in	 the	 Kingsway	 Trust,	
reinventing	those	classes	may	benefit	the	school	significantly.	

4.3	 Consistent	 whole-school	 approaches	 are	 required	 to	 attain	 consistent	 progress	
throughout	the	whole	curriculum	in	EAL	

In	each	of	the	Kingsway	Trust’s	recent	Ofsted	reports,	they	are	praised	on	their	consistent	
approach	to	teaching	and	monitoring	progress	of	EAL	students.	This	has	been	brought	about	
by	 fully	 utilised	 teaching	 staff	 who	 are	 all	 trained	 annually	 by	 the	 EAL	 co-ordinator.	 This	
generates	a	universalised	approach	to	EAL	provision	that	leads	to	continuity	in	the	student’s	
learning	 and	 allows	 them	 to	 develop	 understanding	 in	 all	 subjects.	 Ofsted	 state	 that	 this	
system	was	not	followed	well	enough	in	Chapel	Street	prior	to	the	appointment	of	the	new	
Head	Teacher,	with	the	excessive	focus	on	literacy	skills	stunting	the	progression	of	students	
in	other	areas	of	 the	curriculum	(Ofsted,	2017).	This	 is	beginning	 to	be	 improved,	with	all	
new	teachers	being	trained	in	EAL	provisions	and	‘task	bags’,	a	collection	of	resources	aimed	
at	 specific	 degrees	 of	 English	 fluency,	 being	 introduced	 and	 promoted	 across	 the	 school.	
This	 is	 a	 significant	 step	 forward	and	genuinely	underlines	 the	passion	with	which	Chapel	
Street	 conducts	 its	EAL	provisions.	To	 improve	 this	 further,	 the	EAL	 team	can	continue	 to	
expand	their	support	to	accommodate	the	additional	demands	of	a	wider	curriculum	and	so	
even	better	prepare	the	students	for	further	education.						

4.4	High	quality	interventions	used	to	supplement,	not	replace,	classroom	based	learning	

A	main	message	gained	from	interviewing	the	school-based	EAL	leads	is	the	importance	of	
providing	high	quality	 intervention	 sessions	which	do	not	 intrude	on	 the	pupil’s	 ability	 to	
access	 classroom	 based	 learning.	 This	 follows	 the	 current	 advice	 given	 by	 many	 EAL	
specialists,	who	highlight	permanently	removing	EAL	pupils	from	a	mainstream	classroom	as	
detrimental	to	their	social	and	cognitive	development	(Costley,	2014).	As	a	result	of	this,	all	
four	 schools	 are	 clearly	 promoting	 EAL	 inclusion	 throughout	 the	 entire	 school,	with	 each	
teacher	 being	 provided	with	 key	 teaching	 strategies	 to	 use	with	 children	 at	 the	 beginner	
stage	of	the	EAL	fluency	STEPs	programme;	techniques	such	as	making	a	point	to	speak	to	
children	 every	 lesson	 as	well	 as	 including	 an	 abundance	 of	 visual	 cues	make	 the	 content	
more	accessible	to	students	at	the	lower	end	of	the	spectrum.	

Meanwhile,	 pupils	 at	 the	 ‘EAL	 beginners’	 stages	 (A1-B3	 on	 Kingsway	 Trust’s	 EAL	 STEPs	
programme)	 attend	 interventions	 every	 day	 for	 thirty	 minutes;	 with	 additional	 support	
being	 implemented	as	 is	necessary.	 Interventions	 for	pupils	are	gradually	 reduced	as	 they	
begin	to	progress	through	the	proficiency	STEPs	programme.	These	sessions	are	tailored	to	
fit	the	requirements	of	each	pupil	with	strategies	such	as	pre-teaching	being	used	to	allow	
students	to	access	 lesson	content	prior	to	entering	the	classroom.	This	 is	a	technique	well	
implemented	across	 the	Kingsway	Trust,	while	Chapel	Street	are	beginning	 to	 filter	 it	 into	
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their	 provisions.	 Again,	 a	 whole	 school	 approach	 is	 essential	 for	 pre-teaching	 to	 benefit	
pupils	as	teachers	need	to	be	well	prepared	well	in	advance	of	each	lesson.		

4.5	 Multilingualism	 is	 a	 valued	 skill.	 EAL	 provision	 should	 be	 given	 with	 the	 aim	 of	
maintaining	pupils’	interest	in	their	own	language	

This	point	 is	one	which	 signifies	 the	 importance	of	 celebrating	diversity	 across	our	 school	
systems.	While	 the	 importance	of	 acquiring	 English	 to	 a	high	 standard	 to	 fully	 access	our	
education	system	must	not	be	 forgotten,	 students	 from	varying	backgrounds	must	always	
be	 proud	 of	 their	 heritage	 and	 focus	 on	 acquiring	 English	 to	 supplement	 their	 already	
diverse	 language	 knowledge.	 All	 four	 schools	 are	 consciously	 aware	 of	 this,	 with	 Ofsted	
praising	staff	and	pupils	for	their	awareness	and	appreciation	of	the	wide	range	of	religions	
and	 ethnicities.	 While	 visiting	 Green	 End	 and	 Chapel	 Street,	 it	 was	 easy	 to	 notice	 the	
multilingual	 influence	 with	 a	 plethora	 of	 posters	 and	 pictures	 demonstrating	 how	 much	
each	school	values	the	diversity	of	 its	pupils.	This	must	never	be	forgotten,	and	all	schools	
around	the	country	would	do	well	 to	 follow	the	wonderful	examples	set	by	The	Kingsway	
Trust	and	Chapel	Street.			
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Appendix		

Appendix	A	–	Glossary	of	Terms	

The	‘compare	school	and	college	performance’	service	is	a	government	led	online	resource	

which	allows	 the	public	 to	access	 tables	of	performance	data	 for	all	 children	aged	3-18	 in	

English	education.		

	

Key	Stages	1	(KS1,	pupils	aged	5-7)	and	2	(KS2,	pupils	aged	7-11)	represent	different	sections	

of	 the	 National	 Curriculum	 (GOV.UK,	 2017a).	 A	 child’s	 performance	 and	 progression	 are	

monitored	at	the	end	of	each	Key	Stage.	

Progress	Scores	are	a	comparison	of	a	school’s	average	Key	Stage	2	progress	across	Reading,	

Writing	and	Maths	to	pupils	across	the	country	who	achieved	similar	results	at	Key	Stage	1	

Level.	 They	 are	 recorded	 to	 reflect	 the	 average	 scaled	 score	marks	 given	 on	 end	 of	 KS2	

summer	examinations	with	a	negative	score	corresponding	to	the	pupil	achieving	less	than	

what	 is	expected	given	their	circumstances,	and	vice	versa	 for	a	positive	score.	A	score	of	

zero	shows	the	pupil	is	in	line	with	the	progress	expected	of	them.	It	is	important	to	note	a	

negative	 score	 does	 not	 equate	 to	 negative	 progress,	 more	 that	 the	 pupil	 is	 behind	 the	

expected	level	of	achievement	(GOV.UK,	2017b).	

		

Confidence	Intervals	for	Progress	Score	-	A	confidence	interval	of	above	zero	means	a	school	

is	 above	 average.	 The	 size	 of	 confidence	 intervals	 varies	 according	 to	 school	 size,	 with	

smaller	schools	generally	having	larger	confidence	intervals	(GOV.UK,	2017b)	

		

Average	Scaled	Score	are	an	average	score	ranging	from	80-120	either	in	maths	or	reading.	

The	 expected	 standard	 is	 100	 and	 a	 higher	 standard	 requires	 a	 score	 of	 110+.	 (GOV.UK,	

2017c)	
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STEP	levels	are	expected	achievement	benchmarks	that	are	required	to	progress	to	the	next	

level	 of	 learning,	 for	 example	 the	 DfE’s	 A-E	 coding	 system	 to	 quantify	 a	 pupils’	 level	 of	

fluency.	 ‘A’	 represents	a	pupil	who	 is	new	to	English	and	requires	significant	EAL	support,	

while	 ‘B’,	 ‘C’	 and	 ‘D’	 show	 a	 child’s	 progress	 through	 ‘early	 acquisition’,	 ‘developing	

competence’	and	‘competent’	 levels	respectively,	ultimately	 leading	to	a	child	being	fluent	

in	English	as	represented	by	‘E’.	

		

Persistent	 Absence	 occurs	 when	 a	 pupil	 is	 absent	 for	 10%	 or	 more	 of	 all	 their	 sessions	

(GOV.UK,	2017d)	

	

Academies	 are	 provided	 with	 flexibility	 to	 adapt	 the	 national	 curriculum	 amongst	 other	

freedoms	 such	 as	 controlling	 the	 use	 of	 all	 funding.	 While	 they	 must	 still	 follow	 set	

admission	 policies,	 the	 school	 is	 largely	 led	 internally	 through	 a	 board	 of	 governors	

(GOV.UK,	2017e).	Academies	such	as	 those	of	 the	Kingsway	Trust	have	elected	to	convert	

from	maintained	schools	and	are	so-called	academy	converters.	

	

Maintained	Schools	(including	community	and	voluntary-aided	schools)	are	overseen	by	the	

local	authority	and	 follow	set	 rules	 such	as	 those	 set	out	 in	 the	national	 curriculum	 (New	

Schools	Network,	2015).		

	

Free	Schools	are	government	run,	not-for-profit	schools	which	have	greater	levels	of	control	

than	maintained	schools	and	can	be	set	up	by	a	wide	range	of	people/organisation	(GOV.UK,	

2017f)	

	

Multi-academy	Trusts	(MATs)	such	as	the	Kingsway	Trust	consist	of	a	number	of	academies	

and	 aim	 to	 improve/maintain	 the	 educational	 standards	 across	multiple	 schools.	 Despite	

having	a	 local	 governing	body,	MATs	 take	 responsibility	 for	 the	performance	of	 the	other	

schools	comprising	the	trust	(UHY	Hacker	Young	Chartered	Accountants,	2017)	

	

The	Pupil	Premium	Grant	(PPG)	equating	to	£1320	per	eligible	pupil	is	given	to	public	funded	

schools	 and	 aims	 to	 close	 the	 gap	 between	 disadvantaged	 students	 and	 their	 peers.	

(GOV.UK,	2017g)	
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Devolved	Formula	Capital	(DFC)	is	provided	to	academy	trusts	and	maintained	schools	to	be	

spent	on	improvements	to	buildings/facilities	(GOV.UK,	2017h)	

	

Appendix	B	–	The	EAL	Policy	of	the	Kingsway	Trust	Schools	which	details	the	ways	in	which	

EAL	 pupils	 are	 integrated	 into	 school	 life	 and	 instructs	 teachers	 on	 how	 best	 to	

accommodate	the	pupils	in	their	lessons		
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Appendix	C	–	Slides	providing	background	 information/general	context	about	EAL	pupils	
and	an	overview	of	EAL	work	within	the	Kingsway	Trust	
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Appendix	D	–	Criteria	for	writing	objectives	in	early	stage	EAL	pupils	showing	that	they	are	
hitting	criteria/learning	objectives	at	their	specific	level		
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Appendix	E	-	EAL	Action	plan	for	Chapel	Street	Primary	School		
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Appendix	F	-	EAL	Steps	for	KS1	and	KS2	pupils	which	details	the	criteria	for	each	stage	and	
the	teaching	strategies	and	aims	for	each	step	A-E	
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