
 

 

 

Report  

2021 

 

 

 

 
The contents of this report are the intellectual property of the authors. No 

part of this report may be circulated or reproduced without explicit 

permission from the authors, or from the School of Arts, Languages and 

Cultures at the University of Manchester, Oxford Road, Manchester M13 

9PL, United Kingdom. 

  



 

 2 

 

 

Minority Language Education and the  

British Press 

   

Muazzama Arshad 

Zainab Ismail Hans 

Patrick Oliver Jones-O’Brien 

Saarah Malik 

Alisha Paintal Maycock 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 3 

1 Introduction 

 

Cultural and ethnic diversity in the United Kingdom has facilitated the development of 

heterogeneous linguistic communities. This phenomenon favours an increase in minority 

languages, encouraging their integration across various societal sectors, including education. 

However, despite attempts to represent all minority languages equally, there are significant 

disparities between the portrayals of national and community minority languages. According 

to Van Dijk (2009), conservative ideological narratives are often propagated by the press, 

which manipulate audiences' attitudes and portray minority languages as less valuable. 

Where Welsh is a national minority language and Urdu a community minority language, our 

research aims to explore how press perceptions differ in respect to language education in 

each. Due to the limitations of our personal contacts, Welsh and Urdu were chosen as 

examples. Firstly, a corpus study was conducted to address the question 'Is there a difference 

between the way the UK national press talks about education in Urdu and Welsh?'. Secondly, 

an online survey was distributed to address the question, "How do press attitudes toward 

multilingual education affect a speaker's connection with their community language". There 

were limitations to both methodologies, however we were able to conclude that there are 

differences between the depictions of Urdu and Welsh education within the press. These 

differences are reflected in the nature of our corpus results (or lack thereof) and in the 

different connections our survey respondents have with their language. 

 

2 Corpus Study 

2.1 Methodology 

Our corpus study was designed to address our first research question, determining if there is  

a difference between the portrayal of Urdu and Welsh education in the UK national press. We 

attempted to build two corpora, each containing articles in the national press about education 

in each language. Each corpus was based around a keyword search on the LexisNexis press 

database for each language and a set of words related to education. Several other words were 

excluded with boolean operators, which we also used to restrict our search to articles 

including the terms for each language at least three times. 

The sets of articles captured in these searches were then copied into .txt files in Notepad++ 

to eliminate as much metadata and non-content material as feasible. Subsequently, these .txt 

files were each uploaded into SketchEngine, where we ran a keyword analysis on each, using 

the EnTenTen 18 English Web Corpus as the reference corpus. This form of analysis renders a 

list of keywords and phrases ranked by the discrepancy between their frequencies in 

EnTenTen 18’s corpus, intended to be representative of English on the web overall, and our 

corpora of articles relating to education in each language. Copies of each list have been 
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appended in Appendix A and B. We used these keywords to determine the ‘aboutness’ of the 

corpus and took a closer look at the concordances and KWIC data for the more salient ones. 

2.2 Findings from the Urdu corpus 

Smallness defined our corpus of articles relating to Urdu-language education in the UK. In 

comparison, the search formulated to build our Welsh corpus captured more than twenty 

times as many articles. Thus, there is not enough content on Urdu language education to build 

a corpus that can serve as an effective representative sample. Further, the keyword analysis 

study on the little amount amassed was inconclusive: as can be seen in Appendix B, many 

terms do not constitute recognizable words and thus had little relevance to our overall 

research goal.  

A large portion of the keywords extracted from our corpus of articles in the national press 

regarding Urdu language education came from articles listing A-level or GCSE examinations 

such as ‘psychol’ and ‘chem’ (Psychology and Chemistry), thus failing to highlight attitudes 

towards the education of Urdu. Full length words for school subjects do feature majorly 

among the keywords. A similar pattern relating Urdu language education discourses to 

schooling is supported by the presence of many last names of Arabic, central Asian, or 

Pakistani origin. These names reflect the presence of lists of examination results some news 

outlets publish. 

Having performed a concordance analysis to examine the context of some mentions of Urdu 

in our corpus, this further supported the conclusion that UK articles only mention Urdu 

language education when discussing foreign language education as a whole. For example, an 

article might focus on aspects of available A-Level subjects at schools, rather than discussing 

Urdu language education itself. Here is an instructive example taken from one article in the 

corpus: 

“Gaelic is eighth. There were 290 entries for Gaelic at National 5, or standard grade 

level, last year compared with 45 in Urdu, which fell from 74 the year before.” 

(Sanderson, 2018) 

Here, the article relates only to a surface level discourse and does not reveal a lot about press 

attitudes toward minority language education.  

The dearth of British media portrayals of Urdu language education on behalf of the press is 

likely to avoid implicit suggestions of systemic racism towards ethnic minority groups due to 

the media’s positioning within a greater ideological hierarchy. This inference is supported by 

Bird and Dardenne (2009), who argue that the press is greatly influenced by specific 

Governmental frames. Consequently, the media often perpetuates the “agenda of those in 

power” with the publication of news articles made to benefit societal “elites”. Ultimately, this 

preserves an elitist ideology rather than accurately portraying minority groups.  
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2.3 Findings from the Welsh corpus 

Our corpus focused on articles in the national press discussing the welsh language was much 

more substantial, with well over 700,000 words. A keyword analysis enabled us to determine 

the ‘aboutness’ of the corpus. With the reference corpus set as the EnTenTen18 English Web 

Corpus, the resultant keywords generally fell into 5 categories: 

1. Metadata terms we failed in to remove when formatting the corpus 

2. Terms related to education 

3. Terms related to Wales and Welsh language 

4. Political terms, and terms related to the pandemic. 

The prevalence of political terms ties Welsh language education discourses closely to 

discussion of politics. Instructively, many of the most common political terms were names of 

prominent Conservative and Labour Party politicians, which ranked higher than many terms 

directly related to Wales. Further, there were no frequent keywords which indicated distinct 

value judgements. 

When investigating concordances of the most frequent keywords associated with Welsh 

language education, the existence of references to Plaid Cymru and Welsh identity in the 

context of the EU referendum, serve as further evidence of Welsh’s politicized nature. This is 

also visible in the consistent theme of Welsh being either in need of saving or a waste of 

resources: as either a crisis or a joke.  

The most strident portrayals that appear are hostile English-speaking reactions to the use of 

Welsh in formal settings, even to being exposed to Welsh incidentally. There is also occasional 

evidence in the corpus of anxiety that Welsh may become more privileged over English 

alongside regular discussion of the relatively low consumption of publicly funded Welsh-

language media. 

A limitation was that our search terms were not anything like as restrictive as we had 

intended, explaining the inclusion of a miscellany of articles mentioning Welsh and language 

education incidentally to one another. Our search required Welsh to appear at least three 

times in each article, but the same requirement for the terms about education was not 

included.  

 

3 Survey  

For the second part of our methodology, we aimed to explore the question: How do press 

attitudes toward multilingual education affect a speaker's connection with their community 

language. Initially, we had planned to conduct an interview to explore this question, however 



 

 6 

due to multiple unforeseen circumstances, we did not conduct interviews, and instead 

collected our data via an online survey. It is important to acknowledge that with this change 

in method came some important limitations. Primarily, while interviewing 10 people would 

have been sufficient for interviews due to the ability to have more in-depth discussions, when 

applied to a survey format, 10 participants is even less representative due to the collection of 

very surface level information. Furthermore, the questions in the survey were not 

reformulated to accommodate the new change in method. Initially, they were formulated 

with the expectation that, due to the conversational style of interviews, we would collect 

information around particular questions through asking follow-up questions. However, in 

keeping the same questions, this again led to the generation and collection of very surface 

level information. For the new survey format, our questions should have been significantly 

more focused in nature and closely related to our research question. Additionally, not all of 

the questions in the survey were made ‘compulsory’, meaning some were not answered by 

all participants. Undoubtedly, this reduces the validity of our data further and creates a 

discrepancy.  

3.1 Methodology  

Our survey consisted of ten questions and was targeted at individuals who have completed 

GCSE qualifications or equivalent in Welsh or Urdu and were selected through quota 

sampling. Prior to completing the survey, all participants completed a consent form, 

confirming they were happy for their information to be used but understood it would be 

anonymised.  

3.2 Findings 

Questions related specifically to press perceptions on education were not included in our 

survey. Instead, included were questions focused on press perceptions of Welsh and Urdu in 

general meaning we failed to gather data directly addressing our research question. However, 

we have extrapolated where possible and thus our data can still be brought into dialogue with 

findings from our corpus study.  

Our respondents felt that Urdu is portrayed negatively within British media, however 

maintained that this does not impact their comfort in speaking Urdu (see Appendix C, figures 

6,7, and 8). Not all participants shared what news outlets they read, however, out of the three 

who did, two said they read The Sun and one said they read The Guardian, The Independent, 

and BBC News (see Appendix C, figure 5). These outlets sit on different positions on the 

ideological spectrum, with The Sun being  extremely right-wing, the Independent being 

considered centre-right journalism, and The Guardian and BBC striving for neutrality (Smith, 

2021). With this in mind, it is likely the former portrays multilingual education less favourably, 

whereas the latter more favourably (Van Dijk, 2009). Despite these different choices however, 

our participants' perception of Urdu was unchanged. This suggests differences between the 

content or slant of outlets does not affect Urdu speakers’ connections with their language.  
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Further, the negative connotations attached to Urdu within British media did not prevent our 

participants from undertaking Urdu language education at school (see Appendix, figure 2). 

When put in conversation with Mehmedbegovic’s (2017) work showing that exclusion of 

community languages within education causes speakers to detach from their bi- or 

multilingual status, our participants on the other hand did not show any signs of this. Negative 

press perceptions did not appear to affect whether participants choose to gain an education 

in Urdu. In this sense, their connection with Urdu was unmoved by negative portrayals within 

British media. 

Regarding Welsh, our data shows that it is documented in both positive and negative ways 

within the British media, as either something essential to welshness or a language for ‘idiots 

and imbeciles’ (see Appendix C, figure 9).  Further, our data suggests Welsh may either be 

used as ‘comedic relief’, or be ‘largely ignored’ (see Appendix C, figure 6) . Importantly, all our 

participants read from centre or centre and centre-left news sources (see Appendix C, figure 

5), yet still felt their language was portrayed negatively. Consequently, three out of five of our 

participants said these negative portrayals make them feel less comfortable speaking Welsh 

in public, thus hampering their connection with Welsh (see Appendix C, figure 7, 8, and 9). 

This supports Van Dijk (2009) who argues that there is no doubt about “the prominent role of 

the news media in the (re)production of ideologies in society” (2009: 202), which here, 

manifests as an unease to speak Welsh publicly. Interestingly however, one participant said 

that having an education in Welsh is considered a privilege and described it as “somewhat of 

a flex”, especially in Cardiff, perhaps acting as the impetus to select it as a GCSE (see Appendix 

C, figure 9). 

Lastly, 8 out of 10 of all participants maintained that being able to speak Urdu or Welsh, and 

therefore having a multilingual education in them, is not valuable in the job market (see 

Appendix, figure 10). However, despite believing this, all our participants still went on to gain 

an education in their language, indicating their connection with it remained intact despite 

beliefs it is not a valuable tool for increasing employability.  

Thus, our survey suggests that Urdu speakers’ connection with their language is largely 

unmoved by negative press portrayals of Urdu, whereas, Welsh speakers’ connection was 

both hampered by negative portrayals and strengthened by positive portrayals within the 

British media. This correlates with the lack and plethora of data available on Urdu and Welsh 

education respectively as indicated in the corpus section.  
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4 Discussion 

Our data suggests that there is a difference between the depictions of minority-community 

and national languages engendered by the British national press. It seems, where Urdu is not 

a political issue for its speakers or a serious topic for the national press, Welsh is a 

longstanding political football. 

Within the survey, the Urdu language education recipients indicated no correlation between 

the ideological slant of the press they read and their comfortableness speaking Urdu or 

undertaking Urdu language education. Where two of our Urdu speaking participants read The 

Sun and one a reader of more centre-left news outlets, both maintained that their connection 

with Urdu was unchanged by the portrayal of their language within their chosen news source. 

This piece of evidence dovetails well with our findings from the corpus study. Discourses on 

Urdu language education in the UK have appeared so little in the past 5 years, they hardly 

constitute a viable corpus sample size. Further, many of the concordances investigated, found 

Urdu language education mentioned in only general discussions of minority language 

education, with several lists lacking any discursive content. Our data on Urdu does not on its 

own suggest any strong conclusions, however they could speak to a general characteristic of 

Urdu language and language education discourses being disconnected and excluded from the 

UK national press. This would perhaps explain why our Urdu participants are less influenced 

by media representations of Urdu.  

This characteristic becomes particularly potent when contrasted with our findings on Welsh 

language education. Our survey respondents indicated Welsh has a history of being 

diminished within the press, often depicted as marginal and silly. However, they also spoke 

of its importance in constituting Welsh identity. This evidence is well supported by our corpus 

results, where concordance contexts repeatedly exemplified these attitudes. Both in 

historical discourses and contemporary accounts the national press found newsworthy, 

viewpoints considering Welsh a waste of resources and “gibberish” were found. When 

combining long standing stereotypes and simplistic depictions with the strong evidence for a 

correlation between national political discourse and Welsh language education discourse, this 

signals to an intermingling of Welsh language education issues and politics going back far 

further than the five year study period. 

Lastly, some respondents spoke about class and social connotations attached to Welsh 

language acquisition in anglophone parts of Wales. This element on its own is difficult to 

corroborate or deny with the corpus data, however, it may be valuable in qualifying the 

difference uncovered between Welsh and Urdu. The suggestion of Welsh as a cultural signifier 

in the largely English-speaking political heart of Wales may positively connect Welsh language 

education with a demographic more closely integrated with the national press, tieing into 

what Bird and Dardenne (2009) write about how the media often “feeds the agenda of those 

in power”.  
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In full, our data suggests Welsh language education, by virtue of its social connotations and 

strong connection to a national identity, partnered with its linguistic history, is a locus for 

political discourses in the UK national press. Its treatment can be contrasted with discourses 

on Urdu language education which are so infrequent in the study period that they elude 

strong empirical conclusions. Our data suggests that press discourses have little or no 

influence on perceptions of Urdu language education. The lack of discourses in the study 

period may support that conclusion but we would need stronger datasets or an adapted 

question to conclude that with any kind of certainty. 

In respect to our literature review, our work confirms Van Dijk (2009) and Bird and Dardenne 

(2009) in their emphasis on the role of the press in dissipating and reproducing conservative 

ideologies. However, while they focus primarily on the effects of these reproductions within 

the realms of race, class and sex, our work explores the education sector. In contrast to 

Mehmedbegovic, our research indicates that a community-minority or national-minority 

languages’ exclusion or negative portrayal within the press does not have the same 

deleterious effects as when excluded from the education system. While our research has 

significant limitations and further research would certainly be needed, our work points to an 

interrelationship between the two.  

 

5 Conclusion 

The disconnect uncovered between Urdu language education and national political 

discourses in contrast to the highly politicized nature of Welsh language education suggests 

an answer to the research questions we initially proposed. There are emphatic differences 

between the way Welsh and Urdu are represented in the national press, moreover the 

difference relates directly to each language's status. The results of our research on press 

perceptions of Welsh language education reflect Welsh’s legal status, formal involvement in 

governance and its history sharing an island with English. Similarly, our work with Urdu 

language education reflects its lack of formal recognition and usage largely restricted to 

immigrant and minority ethnic communities (Khan, 2011) . These populations remain largely 

underrepresented both in the national press and beyond, meaning they have little impetus 

to engage with discourses in the national press, perhaps accounting for their unmoved 

connection with Urdu.  
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Appendix A: (Read vertically, not horizontally) 
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Appendix B: (Read vertically, not horizontally) 
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Appendix C: 

 

Figure 1:  

Urdu-speaking participants = Answers 1 and 2. Welsh-speaking participants = Answers 3,4,5,6,7. 

One respondent left this question blank, hence why the below image only displays seven responses. 

 

 

 

Figure 2: ‘YES’ = 5 Urdu-speaking participants and 1 Welsh speaking participant (this Welsh 

participant later said they got confused, thinking instead the question was asking about Non-English 

languages. Consequently, they meant to answer ‘NO’ . ‘NO’ =  4 Welsh participants.  
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Figure 3: ‘YES’ = 5 Urdu-speaking participants and 1 Welsh participant (This Welsh speaking 

participant is the same participant who got confused with the previous question above). ‘NO’ = 4 

Welsh speaking participants.  

 

 

 

Figure 4: ‘YES’ = 4 Urdu speaking participants and 3 Welsh speaking participants. ‘NO’ = 2 Welsh 

speaking participants and 1 Urdu speaking participants.  
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Figure 5: 1st, 2nd, 8th Answers = Urdu speaking participants. 3rd to 7th Answers = Welsh speaking 

participants. A total of two Urdu speaking participants answered that they read The Sun, accounting 

for the missing response. 

 

 

 

Figure 6: ‘Negative’ was answered by a further 3 participants (1 Welsh-speaking and 2 Urdu-Speaking, 

hence why the below image only shows 7 responses). Urdu-speaking participants = Answers 1,2,3. 

Welsh-speaking participants = Answers 4,5,6,7 
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Figure 7:’YES’ = 1 Welsh speaking participant and 1 Urdu-speaking participant, ‘NO’ = 4 Urdu-

speaking participants and 2 Welsh-speaking participants, ‘SOMETIMES’ = 2 Welsh-speaking 

participants 

 

Figure 8: ‘YES’ = 5 Urdu-speaking participants and 4 Welsh-speaking participants. ‘NO’ = 1 Welsh-

speaking participant. 
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Figure 9: Answer from a Welsh-speaking participant. 

 

Figure 10: Urdu-speaking participants = Answers 1, 2, 3, 9. Welsh-speaking participants = Answers 

4, 5, 6, 7, 8. (‘No’ was answered by another Urdu-speaking participant, hence why the below image 

shows only 9 answers). 

 

 


